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HAMPDEN STREET SCHOOL

Established 1868

School Profile

Hampden Street School is a large contributing (Year6) school close to Nelson City Centiteis located
approximately 2 km from the CBD and adjacent to Nelson College. Established in 1868, Hamgpeten St
School is one of the older primary schools in the Nelson Region.

Currently the school has a roll of around 400 students. Students come from all over the Nelson city area
although most live near the school. Although a majority of our year sixieaeeon to Nelson Intermediate,
there is a significant number that attend the private preparatory schools at the Boys and Girls Colleges.

The school has excellent facilities which include a large school hall, a modern library and computer suite, a
swimming complex featuring two pools, sports field canwo adventure playgrounds. Annuallchool
operates between 188 classroomswith excellentstuderts/ teacher ratios throughout thechool

The school is well resourced with all classrooms equipped wéta
projectors interactive whiteboardsand class computers. The computg
suite features 20 modern desktop computers and the school has receg
purchased a pod of 15 laptops. These resources bhaem madepossible
by a combination of careful budgetifgy the Principal and BOT and th
hard work and generosity of the School Council, our fundraising group.

Hampden Street School prides itself on the high standards of achievement and behaviour our students
display. These achievements extend into wider asp®f students education with excellent results on the
sports field, in the area of the visual arts and drama.
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experiences for students from regular visits tardocal museum to tubing down the Wakamarina River on
Year 6 camp.




2. Background Statement
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6 and page 37 of the New Zaad Qirriculum, Hampden Street Schbals identified the following key messages

The Ministry of Education has revised the New Zealand Curriculum in order to respond to the ongoing social
and economic changes in our society and the challenges of our timerporating rapidly changing
technologies. The curriculum is not aife one but rather one that can buitin and change. It gives schools
flexibility in developng their own curriculum andenables themto maximise community resources. It is a
living dacument that is constantly reviewed to meet the needs and interests of students. It defines the
outcome but gives schools the freedom to use different ways to getethelt also recognises thate
Zealanders are a nation of achievers déifelonglearnerswith a wide range of individual skills and aspirations.

The revised curriculum provides clear direction for The New Zealand Curriculum
teaching and learning, emphasises student need, is
student centred and recognises that students start at
different points and learn at differentgees. Students
should be provided with opportunities to reach their
potential and achieve to the highest of standards. They L

need to develop the key competencies to be high
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multi-cultural community. :

Directions for Learning Guidance

Vision

Effective
Pedagogy

Each school, when designing their school based
curriculum, needs to consider the vision, values,
principles, key competencies, effective pedagogy, oty

learning areas and assessment practices. . BEssi

Design and
Review

-------

The Key Purposes of The New Zealand
Curriculum are: The School Curriculum

e To set the direton for student learning and to provide guidance for schools in designing and
reviewingtheir curriculum.

e To develop children as lifelong learners who are confident and creatorected and actively
involved, by settingut values thatre to be enouraged, modelled and explored.

e To develop the fivekey competencieswhich are critical to sustained learning and effective
participation in ociety.

e Learning areasvhich are succinctwith sets of achievement objectives which arerrent, relevant
and withwell-defined outcomes for students.

e Schools are given the scope and flexibility to meet the particular needs, interests andstaoces
of their students and community through meaningful teaching and learning.

e To clarifypriorities for student learning@nd the ways in which these will be addressextiuding low
student<progressand teaching and learning will be assessed

e That the school curriculumust be based on the principles of the NZ Curriculum, encouraging and
modelling values and developingettkey competencies at all year levels.



3. School Vision

Mission Statement
Each child will strive to reach hisfher potential and to understand the value dblifglearning

Vision
Reach for the stars- Piki akeki ngn whetn

hdzNJ OKAf RNBYy Qa 3INRS
at the centre of all that we do.

-y R W8 WiNJEIA tifeth togdadh theirduB potential
and develop the competencigbey will need
to be successful 2icenturylearners.
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From ommunity and staff consultation, we have identified what we consider to be the sif k8y- Ny S N&
Qualitiesthat best reflectour vision forour students. These areur interpretation of, andinked tothe Key
Competencies Each of our éarner€) ualities has beenclearly defined and rubrics developedso that
students are able to sethonitor their progress on the Keyo@petencies.

Hampden Street Students ang X

Resilient
Confident
Enterprising
Connectedi
Creative




4. Values
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The New Zealand Curriculum
Ministry of Education (2007), p-20
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Hampden Street School Values

The values we live by at Hampden Street School support and confirm our sidiogland are evident in the
way we work with and relate to others. These key values represent the deeplpdigdds of how we expect
all people to think and act at Hampden Street School.

Our values are part and parcel of the teaching and learning programmes we deliver at our school. They are
planned for, and carefully woven into the everyday life of the sthtwey are actively promoted and
expected of all people within our school community.

We value:
. Respect -valuing the rights and feelings of others, the environment and
ourselves, through our words and actions.
. Diversity -recognizing, understandingplerating, and accepting different

cultures, languages and abilities.

. Excellence -personally achieving to the best of your ability in any given
AAGdzd GA2Yy® GwSEOK F2NJ GKS {GF NBE

. Innovation -being able to adapt to changes, open to new ideas, being cesativ
and able to think outside the square.

o Integrity -being honest, responsible, ethical and accountable

Innovation
Integrity

Excellence

Diversity




5. Key Competencies & Pedagogy

Key Competenes

The New Zealand Curriculum identifies five key competencies. People use these compéténgiest A @S> S| Ny
O2yGNROGdzGS a FOGAGBS YSYOSNE 27F (iTKéSVewZeQahdOudimUlhinm A S & d¢
Ministry of Education (2007), p.12

The Key Copetencies are:

Thinking

Using language, symbols, and texts
Managing self

Relating to others

Participating and contributing

Development of the Key Competencies

The develpment of our karner€) ualities (Key Competencies) will be integrated acroseadhing/learning
programmes and activities at Hampden Street School. This will ensure we provide ongoing and authentic
development of these qualities to enable our students to confidently and actively function in their fast
changing world and to develdpe skills for life long learning.

Clarifying the Meaning of the Key Competencies

We haveclarified the meanings of ourearner€) ualities as identified in our school vision, to ensure our
students develop a clear understanding of them. We want oulities to be understood and easy to
remember to ensure they are used in their everyday lives.
@2 KSy RSaAIyAy3 tyR NBGASEAYT (KS OdNNR Odzt dz2vz aOK22f &
UKSANI alddzRSyuaoé The New Zealand @iculum

Ministry of Education (2007) p.38

Criteria for SeHMonitoring Student<Progress

We have developed successiteria for our students to allow them to measure and selbnitor their
progress against the qualities (Key Competencies) ifiethin our school vision.
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The New Zealand Curriculum
Ministry of Education (2007) p.38
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Pedagogy

G2 KAES GKSNB Aa y2 TF2N)dzZ I Ustdedt in@vefy fcontékgzthdid iy éxterssivef vell N/ A
documented evidence about the kinds of teaching approaches that constantly have a positive impact on student
learning.” New Zealand Curriculum

Ministry of Education (2007), p.34

We used theEffective Pedagogsectian in theNew Zealand Curriculuand Best Evidence Synthegisrienne
Alton-Leigh)to consider and identify what pedagogy (teacher actions) is irequfor learners at Hampden
Street School, in order to develop our competencies across all learning activities and programmes.
G¢KS SPGARSYOS G(Stta dza GKI G
e create a supportive learning environment

e encourage refletive thought and action

e enhance the relevance of new learning

o facilitate shared learning

GdzRSyda fSINYy o0Sai
make connections to prior
experience
provide sufficient opportunities to learn
Inquire into the teachindearning relationship
The New Zealand @iculum
Ministry of Education (2007), p.34
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Effective Pedagogy at Hampden Street School

Through incorporating this effective pedagogy with existing good practices withinSthool we have
identified teacher actions that will ensure the successlevelopment ofour Vision, karner€ ualities (key
competencies)yand \alues. We have identified the kinds of teaching approaches, strategies and actions that
constantly have a positive impact on student learning.

h dzNJ & OK 2 2 Qualifie§ inteégialSwith the Key @mpetencies in the following way:
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= )| Resil

® Have a positive attitude s Confident

* Are creative * Able to recover from setbacks

s Are enthusiastic » Positive in their own identity

s Are willing to contribute e Managing Self » Decision makers

* Take an interest in the world around | Participating & Contributing * Able to use a range of strategies for meeting challenges
them ¥ Thinking s Resourceful

» Embrace their position in global ¥ Using Language, Symbols & Texts » Risk takers ; -
communities ! » Able to accept responsibility Managing Self

* Accountable for their actions ¥ Relating to Others

) % U d

Key Competencies are:
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confident ) EnterP? ci»
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s Confident
» value their own identity L] Managing Se|f . Lir:er:te
. If- h - » Thinkers
. :::?I:zibl‘:wt . Rela'.tlrlg t? Others . . * Problemsolvers
i L]

: ;i::;}:;m 7 Managing self Pa|.1|0|pat|ng&Contrlbutlng D —
e Archappy | ¥ Participating & Contributing . U5|ng Language, Symbf)ls & Texts v Participating & Contributing

v" Thinking * Thlnklng ¥" Thinking

¥ Using Language, Symbols & Texts

connected i@ % ﬁ creativ®

* Relate to and accept others s« Expressive
+  Are culturally inclusive ¥ Relating to Others . Explor:their world ¥ Managing self
»  Are effective communicators v" Managing Self e Risk takers ¥ Thinking
e Are literate ¥ Participating & Contributing * Imaginative ¥ Using Language, Symbols &
» Take responsibility for their v Thinking e Not afraid to be different Texts !
.

environment
Are responsible community citizens

¥" Using Language, Symbols & Texts

Think ‘outside the square”




Key Competency Rubrics

Resilientchildren are
e Confident
e Able to recover from setbacks
e Positive in their own identity
e Decision makers

e Able to use a range of strategies for meeting challenges

¢ Resourceful

e Risk takers

e Able to accept responsibility
e Accountable for their actions

Teacher Actions:

Able to Recover from Setbacks:

¢ Model how to take positive steps when things go wrong.

eCreate & dzLJLJ2 NI A @S Of  aaNR2Y 9
to make mistakes

¢ Explicitly teach a range of strategies to deal with setback
Eg; independent evaluation of the situation; appropriate
reactions; do | think about it or talk to someone about it
etc.

e Treat misakes as a learning opportunity.

¢ Model appropriate empathetic behaviour.

eQELIX IAY (2 &0GdzRSy(a ciilasiis
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important.

¢ Provide a range of competitive activitiestbat students

can experience winning and losing graciously.

Being Accountable For their Actions:

e Teacher model admitting when they make a mistake.

¢ Explicitly teach students to admit that what they have do
Ada oNBYy3I YR AGQa AYL®BNGI
about it.

o Make students aware of the school rules and expectatio

e Teach students to stop and think about their choices bef
they act.

e Make students aware that they are responsible and
accountability for their actions.

e Ensure that teachers are osistent with the schoelide
expectations and practice.

Confidentchildren:
¢ Value their own identity
e Have seHworth
e Are flexible
e Take risks
e Are resilient
e Are happy

Teacher Actions:

Value Their own identity.

¢ Provide opportunities for students tshare their interests,
successes

¢ Respect and value the diversity in your classiltural,
academic, interests, social, gender etc.

¢ Actively acknowledge and promote the individual strengt
and talents and encourage students to take pride in thes
areas.

e Know the children in your claggheir strengths,
weaknesses, their families, their hobbies and interests.
¢ Celebrate and highlight succesao matter how small it is.

e Acknowledge, value and support our tall poppies.

Take Risks:

¢ Provide a range of new gprtunities for students to
practise taking risks.

¢ Quality teacher planning and preparation supports risk
taking activities.

e Teacher model taking risks themselves.

ea2RSt 0SAy3 NBFESOGAGS 2y
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e Encourage students to support each other.

e Provide opportunities for students to generate their own
ideas

e Teacher stepping out of their own comfort zone into area
that they are not confident in.

edb2 OK2AOS NRral GFlAy3e A

¢ Disaiss and make students aware of appropriate risk

management strategies.

¢ Provide a range of scaffolding tools to encourage risk ta

¢ Provide repetitive opportunities for students to practise a
improve/master.




Enterprisingchildren are:
e confident
e literate

¢ thinkersquestion, analyse, reflect, challenge and communicate to make a difference.
e problem solvers who actively seek, create and use opportunities

Teacher Actions:

Problem Solving:

e Teach and model actually knowing what the problem is.

e Teach atdents to break down a problem into manageakl
chunks.

e Teach students a range of thinking tools to help student
solve problems.

e Use the school wide programme.

¢ Use the thinking tools frequently across all learning area
the Curriculum

e Model using avariety of strategies for solving a problem.

¢ Allow students time to solve their own problems and
reflect on the outcomes.

¢ Use the schoalvide inquiry teaching model.

Questioning:

e Teach and model the difference between a statement an
question.

ePlanF 2 NJ aLISOATAO ljdzr £t A& |jdz

e Teach and model different questioning strategiete
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guestions (Inquiry model).

¢ Provide relevant opportunities and the supportive
environment for askingnd answering questions.

e Consciously allow time for thinking, reflection, wait time g
clarification.

.S I6INE 2F GKS o1& @&zaz
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¢ Develop a questioning culture by providing resourceach
and encourage students to use theml wonder board,
images, visuaknd verbal

e Teach and providepportunities for students to analyse an
evaluate their questions to determine if they are worthy
investigation.

Engagecthildren:
¢ have a positig attitude
e are creative
e are enthusiastic
e are willing to contribute
e take an interest in the world around them

e embrace their position in global communities.

Teacher Actions:

Positive Attitude:

¢ Have a positive attitude

¢ Look for the positives in each gbur studentsg like/love
your kids!

e Provide an engaging, motivating and stimulating cl
programme which meets the needs of your students.

¢ Have passion for your teaching.

e Positivity needs to radiate from the top!

e Make sure that fun and happiness isliigvalued.

e Provide opportunities for students to role play differe
outcomes - negative and positive attitude!

Embrace Their Position in Global Communities:

e Provide opportunities to utilise community expertise af
facilities.

e Use Web 2.0 tools in cls®om programmesg;, in order for
students to make connections, share, communicate
seek information for an appropriate purpose.

e Plan for the opportunities to link with the glob
community.

e Encourage students to understand their place in
community ¢ local, international, global. From a range
different perspectives.

e Teach students to understand the impact of natural 3
human intervention on society.




Connectedchildren:
e relate to and accept others
e are culturally inclusive
e are effective coomunicators
e are literate
¢ take responsibility for their environment
e are responsible community citizens.

Teacher Actions:

Culturally Inclusive

e Teacher to be aware of the significance and protocolg
each culturee.g.special days.

e Teachers will be rgectful of different cultures and thei
practices.

e Provide opportunities for students to celebrate and shg
their cultures, within their class and school.

e Draw on resources and expertise from the wider sch
O2YYdzyAlGé FyR addzRSyGdaQ K

Relating toand Accepting Others:

e Teacher is a key role model in the way they relate
students and other staff.

e Teach and provide opportunities for students to take
the different roles and responsibilities in groups.

e Recognise and utilise students who have irnkgadershipy
ability.

e Teach social courtesies and active listening.

¢ Play cooperative games and teach fair play principles.

e Teach students how to win and lose appropriately
competitive situations.

Taking Responsibility for the Environment:
e Model selfmanagement and taking responsibility for their
belongings and environment.
e Teach environmental awareness.
o Empower students to make a differengeake ownership.
Provide opportunities for students to make a difference
their environment/community.

Credive children:
e are expressive
e explore their world
e are risk takers
e are imaginative
e are not afraid to be different
e think outside the square

Teacher Actions:

Are Expressive:

¢ Provide a safe and supportive environment.

¢ Teach students a range of ways to exga¢hemselves
¢ verbally, visually, using body language, dramatica
musically, through ICT, written etc.

¢ Teach students the skills of active listengngye
contact, listening without interrupting, respecting the
ideas of others.

e Provide opportunitiesdr students to reflect.

Explore their World

e Model being curious and opeminded.

e bdzNIidzNB aiGdzRSyidaQ OdzNRA2aN

e Provide new and exciting opportunities for students to
investigate and discover.

e Teach and use a range of tools, including ICT, to enabl
studentsto connect with and explore the wider world.

e Teach and provide students with the opportunities to
utilise their discoveries in a creative way.




6. Principles

The NZ Curriculum principles underpin our decigiaking and are evident in all aspedfthe delivery of
2dzNJ A0K22f Qa OdzNNA Odz dzY @ hdzNJ O2YYAdGYSyd G2 GKS
teaching and learning is demonstrated in the following ways:

High Expectations

G¢KS / dzZNNR Odzt dzY & dzLJLJ2 NIi %o lehry Bnd Schiede peBsdidl edcdlldnce, rdpaiziieSsydi #heir individual
OANDdzyaidl yoSaé¢ o The New Zealand Curriculum
Ministry of Education (207), p.9

Hampden Street School acknowledges High Expectations in the following ways:
e Our Motto: Reach For The Stars

¢ Individual esponsibility forself, class, school environment

e Share personal success with other teachers andptirecipal

e Consstency in behaviour management

e Modeliing staff and student team work

e Communication with parents

e Certificates aAssemblies

e Learning Conferences with teachers and parepitgearning Logs

e High Standards Weeké | I YLIRSY { GNBSi 9EOSttSyOdS 14 NR
e Star Achievers

e Principal Awards

€

Future possibilities:

e Raising target achievement level for all students.

e Reflection time.

e House Points Systems

e  School Identity visual format

e  Establish further links with high achieving role models in the community

Treaty of Waitangi
G¢KS OdzNNA Odzf dzY | Oly26f SRISE (GKS LINAYOALX Sa 2 foalNewSzZeatandS Al & 2
students have the opportunity to acquire knowledgdeNB 2 al 2 NA Y S 2y | ThelNew ZeaadndbGurriculum

Ministry of Education (207), p.9

Hampden Street School acknowledges Treaty of Waitangi in the following ways:

e Schodexpectations for each levaiaught asstand-alonéintegrated where appropriate

e Te Kakané Kapahaka; one and a half hours a weelpoi, songs, dance.

e {(UNBYy3IlIKSYyAyd alOKz22fQa NBflIGA2yaKAL 6A0GK 20Kt YINFS:
e Teacher resources(staff focus fortnightly)

e Occasional visits to cultural venues.

Myths and legends.

Library resources fiction and nonfiction.

Singing of the National Anthem in Maori and a variety of waiata

Annual consultation with and reporting to our Maori community.

Future Possibilities:

e Maori electives programme

e Further development of Te Kakano programme
e School focus during Madranguage Week

e Enhance physical environment

e Increase cultural performances

e Strengthenlinks with surrounding schools




Cultural Diversity
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The New Zealand Curriculum
Ministry of Education (207), p.9

Hampden Street School acknowledges Cultural Diversity in the following ways:
e Celebrateour multi-cultural diversity through itegration within our curriculum

e Cultural Dayg language, food andostumes

e Assembly items often reflect our cultural diversity
e Greetings in all classes

e School Galg International Foods, performances

Future Possibities:

e Multi-CulturalFestivalg; 3 year cgle? Art, song, dance and food
e Developing the icons of Nedealand alture

e Coverage of texts relating other cultures as resources (Social Science} &
e Bring in parents as a resource

e Closer links with oulindianand Pacific Communities

e Link in with MultiEthnic Day in March

e Develop closer links / connectiomsth the Victory Community

Inclusion
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Ministry of Education (207), p.9

Hampden Street School acknowledges Inclusion in the following ways:

e Opento new ideas; non judgemental

e Buddy Picnie community involvement

e School Quiz Night and Gala

e Social club

e New parent morning tea per term

e Parent helpers thank you moimg tea at the end of the year

e Special needs register

e Gifted and &lented register and programmes

e ESOL

e Teachers identify cultural diversityithin their class, respect, acknowledge and celebrate it

e Assembly rgponsibility across all classes

e Mother and daughter evening

e |dentify strengths and interests of stants and build on them

e Provide alternativese.g.photographers for the nosparticipants in cres country

e Buddy classes and Buddy thacsc offer additional support

e Mixed teams in sporting activities

e Parent commuriy celebration related to Units

e School open to community fafterhoursusec pool, hall, shool grounds

Future Possibilities:

e Further identify strengths and talentsnd continue to build omuse SMS
e Identify learning needs anidcrease appropriate resources

e Buddy system for new families

e Extend our support system for families new to New Zedl help with language and cultural bears
e Family Fun Night

e Faher and son night or breakfast

e Mother and daughter breakfast



Learning to Learn
G¢KS OdzNNR Odzf dzy Sy O2dzN>F 38a It aiddzRSyida G2 NBFtSOG 2y GKSAN
The New Zealand Curriculum
Ministry of Education (207), p.9

HampdenStreet Schooacknowledges Learning To Learn in the following ways:

e Our Motto: Reach for the Stars

e Formative and/or summativesaessmat across all curriculum levels meeting Nation@ngards

e Learning intentions, caonstruct success criteria, self/peer assessment;reelfitoringby students of key
competencies

e Use our school wide sequential model foathing and using thinking tools

e Continue to provide regular opportunities for ostuderts to reflect on their learning

e Celebratesuccesses and achievement

e Continue to maintain consistent practice for setting out, presenting, and editing of
a0dzRSyaQ 62N

e Continue to develop student directed learning

Future Possibilities:

e Continue toprovide further opportunities for students to be able to talk specifically
about their learning to each otheteachers and parents. (studetgd parent conferences)

e Continued understanding/application of learning styles and thinking peefges by teacherand students

e Developing sequential models for areagch as; thinking tools, schewaide InquiryLearning

Community Engagement
G¢KS OdzNNAX Odzft dzy KIF & YSFyAy3a F2NJ aiddzRSydaz O02yySOGSR 47
whanadzz ' YR O2YYdzy AGASa&de The New Zealand Curriculum

Ministry of Education (207), p.9

Hampden Street School acknowledges Community Engagement in the following ways:
e Regular newletters and parent information
e Our vision included 9 yu@@ng Community Ptcipationg
e Parental support for assemblies, spodEysetc.
e Parents involved in classroomsamps, sport, cultural days etc.
e Commurication to parents re learning
e Commun¢ation by notebooks and diaries
e Celebration and performances for parems.end of year concert/prize giving
e School surveys on anety of issues
e PTAandBOT
e bSAIKO2dzNBE AYTF2NNUzZ A Ay PROBERI NFdzR2 XN 3 O0K2 2 f
e School involves itself in community initiativeoad safety, walking school bus
e School web site andse ofemail for communication
e Open days/afternoons for parents to be able to come in and talk tir ttéldren about their learning

Future Possibilities.
e Parent eductons sessions for new entrants
e Review how we report to parents
e Encourage parent involvemeahd positive support for sports coaching
¢ Investigate parents controlling the roadossing before and after school




Coherence

G¢KS Odz2NNR Odzf dzy 2FFSNE [t &dGdzRSyda | oNBIFIR SRdzOF GA2yt
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Ministry of Education (207), p.9

HampdenStreet Schooacknowledges Coherence in the following ways:

e Provision of ICT to enhance learning actbsslearning areas i§

Provide opportunities for students to engage in different ways

A variety of assessment tools used across the school

G. dZRR&¢ 2LIRNIdzyAGASakKAY(dSNF OGA 2

Staff professional developmengtschool wide

Emphasis on building on priknowledge/learning where possible

Integration across the learning areas where relevant

School widéehaviour management procedures

Whole school assemblies »

e Continue to develop communication and sharing between bess. Share planning concepticking,and then
follow through from one to the other

e Continue to implement our sdol wide Inquiry learning model

e School wide system of assessment to ensure consistency across the school

e Consistent use of school wideaphing templates and guidelines

e Specialisteachers employed

Future possibilities:

e Thinking tools progression

e Build on our consistency of moderation of data in relation to the National Standards
e School wide values programme

Future Focus

K
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Hampden Street School acknowledges Future focus in the following ways:
e Enerprise is highlighted as school disposition/learning quality and isqiartir vision for our students
e We provide opportunities for our students to display leadership in these ways:

0  Student council 0 Buddy classes

0 Librarians 0 Globalisatiorconnect to the world via ICT
0  Sports squad o0 Edible Gardens run by classes

0 Assemblies 0  School Website

o Classroom resportsiities 0 Use of the library intranet and OPAC

o Flag monitor 0  Future Problem Solving &reative Thinking
0 Recycling

Future Possibilities:

e Enviroschools grquestablished
e Increase use of blogs

e Continue professional development and-skilling on the practical use of ICT across all learningsaaieaa tool to
enhance learning

House captains

Education for sustainability issshool wide focus
Peer Mediators

Fiiendship Area

¢SFOKSNJ XCAYR | CNASYR
e Citizenship Award




/. Learning Areas and Curriculum Design

The New Zealand Curriculgpecifies eight learning areas:

English

Mathematics and Statistics
Science

Social Science

Technology

The Arts

Health and Physic&ducation
Learning Languages
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Each area forms part of a broad, general education, and provides a framework for learning.

The leaning areas of English and MathematicS#atistics are of priority. They Wile taught separately, and
integrated where apppriate.

The skills of PE and The Arts, and some aspects of health (Mental Health and Sexuality) will be taught
separately and again, integrated where appropriate.

Learning Anguages; incorporating Te Bo Maori and Tikangg will be taught using theMOE Curriculum
Guidelines foréaching and learning Te Reabti and incorporated into all learning areas where appropriate.

All other areas, Science, Social Sciencesiltiland Technology will be taught using Concepts / Big Ideas. We
have selected thedllowing concepts through wibh we will deliver these areas.

e Sustainability - Séence Technology Scial cience

e Energy- Séence

e Change Science, Technology, Social Science

e Community¢ Social ience Health

e Survivalg Séence Scialience

e Systemsand Sructures- Science, Technology, Social Science
e Hauora/ Wellbeing- Health

e Challenge /Innovation;Social sience Technology

The delivery of the curriculum at Hampden Street School is based on our Vision and Values andtiffezlide
needs of ourstudents. @r programmes of work will awdy NBEFf SO0 (GKSAS @I f dzS
Dispositions, which are our definition of the key competencies.



ENGLISH W“‘q
AL

Competency in English is the key to all further learning.
It is being able to understand, usend create oral, visual and written texts toommunicate.

Structure

Two strands, interconnected, each encompassing oral written and visual forms lahtigage.
e Making meaning of informatior(listening reading and viewing)
e Creating meaningspeakingwriting and presenting)

Students need to practice both strands at each level of the curriculum.

Statement of Intent

English is fundamental to accessing and succeeding in other areas. As an desentig] area it is prioritised
in our curriculumwith all aspects coveredaily, explicitly and/or through integration.

Teacherswill specificallyteach the necessary skills for students to develop independdnceffective
communication. Integration across the curriculum will provide the genre @omtext fa learning, when
appropriate. English programmes will be increasisgighisticated and challenging, building on prior learning.
Teachers will providepportunities to practie, consolidate and extend for all learners on a daily basis.

Studentswill be inmersed ina literaturerich environment that provides motivatiomuality exemplars and
celebrates their learning outcome&tudents will be taught to address their specific learning needs as
identified through avariety of formative and summativassessmet types. Students whare not achieving

are catered for through support in Reading Recovery, Learning Support and ReBeaoters of Learning
and BehaviourRT Lits, ORRSd IEPs.

Best practiceensures teachers will:
e Set high expectations
e Teach to tle needs of the student and provide opportunities to extend learning
e Model correct language skills and quality examples
e Provide appropriate learning tools and resources suitable to level of learning and learning intention
e Give specific feedbadKeed forward related tod (0 dzZRSy (1 & Q f SandiSyickesritdrigf (1 Sy (A 2y
e Use assessment to plan, modify and implement programmes
e Participate in relevant professional development to enhance students learning outcomes
¢ Incorporate ICT tools and thinking skills to anbe teaching programmes and learning outcomes
e Use the New Zealand Curriculum Exempéard National Standarde model qualities, level expectations
and to moderate student achievement

Teaching and Learningrogrammes

Refer tothe Practicesection of theHSS Curriculurg From Philosophy to Practicier specific details on the
following programmes

Oral Language
Reading
Information Literacy
Written Language
Handwriting
Spelling




Planning

English is collaboratively planned within syndicatesglish werviews are developed at syndicate and class
level ensuring natural links are utilised and relevant text types are covered. English text types are selected to
align with topic concepts and contexts, curriculum coverage and life events and experience.

Conmmunity, national and global events will also guide when specific text types are used. School wide planning
templates are used throughout the school. Assessment information will guide the grouping of students and
the development of specific, needs basedrlding intentions. The NZC will be used as a key resource for
planning to ensure balanced and increasingly sophisticated and challenging English programmes are
developed.

TheEnglish Pogramme will:

e Engage and motivate students through authertantextsthat allow students to make connections to
other learning area and authentic life situations

e Equip students with life skills in order to effectivelynmunicate

e Teach skills for both gaining and creating meaning

e Ensure studets are active learnengy knowing what they ardearning and the purpose for it

e {(dzRSYy(aQ ySSRa I NB preytyinies &d\pboiRdel Yy R RAFTFSNBY GA L G

e Students are exposed to a variety of strategies

e Shareandde SO NI 1S OKAft RNByQa | OKAS@SYSyia

e Provide an avironment that is rich itext

¢ Integrate ICT tools and Thinkingil& to enhance teaching ardarning across all language strands, as
appropriate

Assessment

Assesment and reporting aredzda SR (2 Sy & dzNB spécifit éarniSg rédds i® Erglistk &a
progressively achied. Assessment information will guide the grouping of students and the development of
specific, needs based, learning intentioAs. well oRgoing formative assessmerither assessment activities
will be planned for toprovide evidence for né step learring and accurate information for reportingn
progressand achievement. The types of assessment used will be varied, appropriate fmuthese and
provide meaningful information that will direct future teaching.

Assessment information will:
e Provide evidace to guile future teaching and learning
e Ensure that students have ownership of the process and outcomes
¢ Be shared with stuehts (and parents) honestly
e Include assessing and evaluating in a vgrief forms 2 0 A SNl GA2y X &G dzRSYy (¢
discusion, peer and selassessment)
e Be kept in teacher records, studénQ S I Neytielgctoni€aly 3 &

Types of assessment for English include:
e Formative and summative assessments (runméwprds,P.A.T, 6 year netSTARe-asTTI¢
¢ Anecdotal observationalotes and evidence
e Obijective (rubrics)

e e-Portfolios

e Learning Logs

e Use ofMoEexemplars to guide accurate moderationstfidents
e Self and peer assessment and evaluations againgtess criteria
e School Entrant & Six Mon#kssessments

e LiteracylLearningProgressions

¢ National Standardprogressions




Refer to theAssessment Scheduia the Procedures and Policiesection of theHSS Curriculung From
Philosophy to Practicéor specific requirements.

Reporting

We have a responsibijitto report to parents, stuents, BOT and the wider community about learning and
progress.Reporting in English will occat least four times yearly through learning logeral interviews and
written reports.

Reporting to the BOT
e Analysis of Variance Report for the MoE is presgmtethe Board in March
e Comprehensive reports on Progress and Achievement in English are presented to the Board twice
annually
e WSLIENIAY3I gAftft faz2 AyOfdzRS aidzZRSyidaQ LINPINBAaA




Mathematics is the exploration and use of patterns and relationships in quantities, spand time.
Satistics is the exploration and use of patterns and relationships in data. Theserala&ed, but different
ways of thinking and solvingoroblems. Mathematics and statistics use symbols, graphs and diagrams to
find and communicategatterns and relationships and create models.

Structure

Mathematics and Statistics consists of three strands:
o Number and Algebra(calculating using appropriateethods, estimatig, understanding patterns and
relationships found in numbers)
e Geometry and MeasuremenfGeometry coverecognising and using propertiessifapes describing
position and movement. Measurement is using appropriatiés to predict anatalculate)
e Statistics (Solving prolems using appropriate data, communicatifigdings

Statement of Intent

Mathematics and Statistid®® S @St 2 1LJa aidzZRSydaQ lFoAfAGASE (2 GKAY]
As an essential learningrea it is prioritised in our curriculum through a daily programme which includes
explicit teaching and integration where possible.

Teacherswill provide acomprehensivebalanced and needsased programméhat addresses student needs,
builds on prior larning and provides opportunities to transfer and integrate learning to other areas.

Studentswill beassessed and taughtcording taheir learning needs at their corretdvel. Sudentsnot
meetingschoolwide expectationsvill beidentified and provied with appropriate supportStudents should
be thinking mathematically and statistically through using the following processes:

¢ Making sense and finding connections

¢ Visualising and representing

e Reflecting and communication

e Seeking patterns and generatigi

e Modellingand predicting

¢ Posing questions and solving problems

¢ Using and interacting with technologies

e Estimating and being precise

e Conjecturing and verifying/proving

Best practice ensures teachers will:

e Show evidence of current teaching practogithemphasis on the Numeracy

e Use a combination of knowledge and strategyiaties when teaching Numeraend other strands with
appropriate resouces and equipment at all levels

e Provide a range of relevant, meagiml and motivating experiences

o Allow studerts time to reflect on, and consolidate whtlitey have learnt in Mathematics

e Follow the teaching model (materiaimaging, and number properties)

e Provide opportunities for students toalculate record iad present in a variety of ways

¢ Question students to elvelop and extendheir higher thinking skills

¢ Incorporate ICT tools and thinking skilssupport and extend learning

e 5S0St2L) ALISOATAO fSIFENYyAy3 Lyl Swidestandidg | YR { dzO0Sa

¢ Provide students witlon-goingfeedback and feg forward related to their specific learning intentions
and success criteria (oral, written, peer, self)



Teaching and Learning Programmes

Refer tothe Practicesection of theHSS Curriculurg From Philosophy to Practicier specific details on the
following programmes

¢ NUMPA
e Mathematics curriculum overview
e Benchmarks and Progressions

Planning

The Number and Algebra strand planninggisded ty the Numeracy Project in class programmes. Other
strands are planned for within syndicates where possible, usiagesl planning and guided by a schadtie
overview. Teachersalsodevelop unit plans for the other strands based on their class needs and curriculum
expectations. Planning allows for natural links, integration and authentic contexts while ensuring key
mathematical concepts are covered.

wide planning templates are used throughout the school. Assessment information will guide the
grouping of students and the development of specific, needs béssding intentions.The NEC will

be used as a key resourder planning to ensure balanced and increasingbphisticated and
challenging Mathematicgrogrammes are developed.

The Mathematics Programme will
e Ensure students are groupeacording to ability
e Show a purposeful linkimtegrated into another suleict
e Use of school planningmplates
e Be aminimum of 40 minutes per day
¢ Be planned wittspecific learning intentiog, success criteria and learning outcomes relateddoh
needs lased group activity
¢ Include specific etails inthe planning about the activitfpook and page number related to dagroup)
¢ Includeon-goingopportunities for formative ad relevant summative assessment
¢ Have ndependent knowledgerad strategy practice activities
e Have aalance of knwledge and strategy in Numeracy
e Comprise of@éaching and learning activities that meet the identifiededs of students

Assessment

Assessment and reportingredza SR (12 Sy & dzNB edifi€ le@rning he€dk in Olé&tHemhdid®@eT & LJ
progressively achieved. Assessment information will guide the grgugfistudents and the development of
specific, needs based, learning intentioAs. well oRgoing formative assessmernther assessment activities

will be planned for to provide evidence forxiestep learning and accurate information for reporting progge

and achievement. The types of assessment used will be varied, appropriate to the purpose and provide
meaningful information that will direct future teaching.

Assessment information will:
e Provide evidence to guide future teaching and learning
¢ Ensure thastudents have ownership of the process and outcomes
e Be shared with students (and parents) honestly
e LyOftdzRS lFTaaSaaiAy3da |yR S@Lftdz idAy3a Ay | @ NR S
discussion, peer and selEsessment)
e BekeptinteacherreddR&a > aiddzZRSydaQ tSINYyAy3 t23azx FyR Sf

Types of assessmelfibr Mathematicsinclude:
e Formative ad summative assessmentdlUMPA, IKAN, GLO8%sTTle)
¢ Anecdotal observational notes and evidence



e Obijective (rubrics)

e e-Portfolios

e Learning Logs

¢ Useof MoE exemplars to guide accurate moderation of students

e Self and peer assessment and evaluations against success criteria

e School Entrant & Six Month Assessments

¢ National Standardprogressions
Refer to theAssessment Schedule the Procedures and Pdalies section of theHSS Curriculung From
Philosophy to Practicéor specific requirements.

Reporting

We have a responsibility to report to parents, students, BOT and the wider community about learning and
progressReporting in Mathematicwill occur atleast four times yearly through learning logs, oral interviews
and written reports.

Reporting to the BOT
¢ Analysis of Variance Report for the MoE is presented to the Board in March
e Comprehensive reports on Ryess and Achievement in Mathematiage preseted to the Board
twice annually
e WSLENIAY3I gAfft faz2 AyOfdzRS aidzZRSyidaQ LINPINBAEaA

Handson activities

.....
+

Maths in the playground
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SCIENCE

Scientific progress comes from logical, systematicrkyaand from creative insight, built on a foundation of
respect for evidencdt involves generating and testing ideas, while investigating, understanding and
explaining concepts.

J

Structure

The fundamental aims of science are grouped into five strands.
e Understanding of the Nature of Scien¢mterwoven through all strands)
e Living World(understandinghow living things interact with each other and their environment)
e Planet Earth and Beyonglinderstandinghe interconnecting systentf the Earth and beyond
e Physical Worldunderstanding of wde range of physical phenomena)
e Material World (understandinghe fundamental properties of chemistaynd to make sense of the world)

Statement of Intent

Science is able to inform problesolving and decisiemaking inmany areas of life as many of the major
challenges and opportunities that confront our world need to be approached from a scientific perspective.

These scientific conceptdave been identified to provide as broad a range of scientific experiences in all
strands as possible.

e Change

e Sustainalility

e Energy

e Systems & Structures
e Survival

Through these concepts our students widveélop enduring understandingShese are linked to the science
strands and taught through a variety of contexts. Each year studeitithave opportunities to learn about
scientific concepts with teachers providing opportunities to make natural links to our school vision, values and
other learning areas.

There will bea main Science focus for at least one term per year with minarskeg and relevant integration
at other times to ensure natural links across the curriculum ocBaience is taught through the Inquiry
Learning approach with teachers leading learning until children develop competence to move to greaiter |
of indepenance. The enceprogramme aimgo be mdivating and meaningful fostudents, taught through
practical exprience and experiments. Where possiblearning will relate to community activities and
expectations, drawon community resources, expertise andeds, and provideccess to relevant resources
and visits to enhance learning.

Teacherswill provide authentic, relewast and motivating learning opportunitiewith red life contexts and
opportunities to transfer and integrate learning to other are&sedfic scientific symbols, conventions and
vocabulary that allow students to explain the world andeyond will be taught explicitly Scientific
knowledge andunderstarding will be developed through the use of our school Inquiry Learning model.
Teachersill provide opportunities for studentsrelated to understandings of issude take action on issues.

Studentswill be providedwith opportunities toask questions, gather evidence and exploring modeid
participate in experimentsThey will be empowed to make decisions based on egitte and their
devdoping scientific knowledge anthderstandings.



Teaching and Learning Programmes

Planning
Planning in Science includes scha@de and syndicate planning. The Yearly Ovenidemtifies the Concept,
Enduring Understandings and timeframe for the teachingaiénce and is developed at a school wide level.
Syndicate unit planning then develofige unit of work through relevant and meaningful learning contexts.
Science planning is completed by eithesing the schoolnquiry Process planning tentgte or unit planning
template.
Refer tothe Templatessection of theHSS CurriculumFrom Philosophy to Practider specific details.
Units onScience will:
e Provide hands on and relevant lessons and experim#rdat engage and require all students to
participate
e Teach specific scientific processes and procedures to ensure children can undertake experiments
independently
¢ Implement safety considerations when planning and undertaking science lessons
e Appropriatelyincorporate the HSS Inquiry Learning Model
¢ Provide scientific activities and experiments set at an appropriate and challenging level

Assessment

Science will be assessed using a range of formatiyeR & dzY Yl 6 A @S | aaSaavySyid IL
abilities andattitudes are assessed against the School Vision and againdtetimaing Interibns that are
derived from the Enduring tdlerstandings. Specific are@ focus and method of gathering evidence to
support this will be identified during the planninstage.
Assessment information will:

e Provide evidence to guide future teaching and learning

e Ensure that students have ownership of the process and outcomes

e Be shared wittstudents ( feedback / feedforward)

e Include assessing and evaluating in a variety DNy d 020 aSNBF A2y > addzR

discussion, peer and seltsessment)

e .S 1SLIW Ay GSIOKSNJI NBO2NRaz aiGdzRSydaQ €SI NYyAyS3
Types of assessment f@ciencanclude:

e Formative ad summative assessments

e Anecdotal observationalotes and evidence

e Obijective (rubrics)

e e-Portfolios

e Learning Logs

¢ Use of MoE exemplars to guide accurate moderation of studerjts

e Self and peer assessment and evaluations against success crigefi

Reporting

Reporting in Science will be on one or bothlw following aspects

e Student achievement against the Enduring Understandings

e [ SINYSNBRQ vdzr f AGASAE GKNRJAK
Information gathered is reported using the following techniques:

e In class, to the wider school and community through sharinglaltsand celebration

¢ Providingon-goingfeedback and feedorward

e e- Portfolios and Learning Lo@feacher analysisstudent selFassessmenas appropriate)

e Parent teacher inteviews

e End of year written report

o Datais collated and delivered to BOT antlder interested educational partiagpon request



SCIENCE
CONCEPT]

STRAND(S

ENDURING UNDERSTANDINGS
{GdzRSyGa 6Aff dzy RSNE

POSSIBLE CONTEXTS

Physical Worlg

¢ Forces can be harnessed to create energ

¢ Energy has many forms

¢ Relationships ast between the energy
source and its effect

Planet Earth

¢ While energy originally comes from the sy
we access and store it amvariety of ways.

Energy

Living World | e Plants convert energy into food

e Animals convert food into energy
Material ¢ Chemical reactions occur around us all th
World time

5 Living World | e We all have a responsibility to look after g

world for our and future generations
e Living things depend on each other and th
environment

Sustainabili

Planet Earth

LivingWorld

¢ We all have a responsibility to look after o
world for our and future generations
¢ Earth resources are finite

e Living things have certain requirements so tha
they can stay alive

e There are many different living things in the
world and they can be grouped in different way

Physical Worlg

* There are explanations for different phenomen
eg. force & motion

e There are a range of contemporary issues/
challenges which have potential technological
solutions

Systems and
Structures

Planet Earth
and Beyond

Nature of
Science

* Weather patterns can be observed and predict
and affect climate, landforms and life

* Water, air, rocks/soil and life forms make our
planet and are our resources

e NIKQ& n adeaidsSva
to support life on it

Ay

Science knowledge is constantly re
evaluated in the light of new evidence

Living World

Living things adapt aneivolve over time in
response to environmental change and/or|
human impact

Change

Planet Earth
and Beyond

Changes in landforms over time can occu
a result of the effect of heat, water, pressy
and human activity.

o We are part of a changing universe

Material

World

Living World

e Chemical and physical changes occur wh
materials are mixed, heated or cooled and
comparisons can be made

[AGAY3 (KAY3IEAQ aLISOAT
functions which contribute to individuaipecies
survival

¢ Relationships between structure and function
evolve over many generations

Planet Earth
and Beyond

Humans can affect the interdependence of livi
things in different ways
e Earth provides all the resources to sustain life

Solar energy
Cells and circuits
Water

Wind turbines
Hydroelectric
power
Coal/Pellet/Wood
fires

Growth of plants
Plants

Kitchen chemistry
(melting, freezing,
fizzing, foaming,
dissolving, boiling
beating, shakig)
Heat/Light/Electri
city/Sound/Magne
tism

Push/Pull (Bikes),
pulleys and wind
Sun

Wind

Insulation
Water/Dams/Tide
S

Food chains
Survival of the
fittest

Burning

Biofuel

Fibre and Fabrics
Farming
Conservation
Forestry

NZ bush

Water cycle

Food chain
Global waming
Endangered
species
Antarctica/Animal
s and food chain
Coastal processe:
¢ erosion
Adaptation
Minibeasts
Rainforest
Natural Selection
Photosynthesis

Classification
Weather systems
Seasons
Weather

The Solar System
Moon patterns
Our Country
Space Trave
Volcanoes
Marine Reserves
Experiments
Plants, animals
adaptation and
interdependence
Moon patterns
Eclipses
Shadows
Weather, water cycle
Erosion

Fizzing and foaming
kitchen chemistry
Mystery Substances
Volcanoes

Tectonic Plateg
landforms

Fossils / Reks
Forensics

Local environments(

Boulder Bank, Cable Ba

Nelson Waterways)
Animals

Plants

Sealife / Aquatic
Habitats

Dinosaurs

Life Cycles
Disasters

Space

Our Planet




SOCIAL SCIENCES

Socid Science is about how societies work. encompasses how people participate as critical active,
informed and responsible citizens. Contexts are drawn from the past, present and the future, and from
places within and beyond New Zealand.

Structure

SocialScience is structured in to four conceptual strands that are developed throusigainy process.
e Identity, culture and organisatiorfabout society and communities and how tHawgction)
e Place and Environmenhow people perceive, represent, interpretdainteractwith places and environments. It
is about developing an understanding of tiedationships that exist bateen people and the environment)
e Continuity and Changébout past events, experiences, and actions andctienging ways in which thesave
been interpreted over time)
e Economic Worldabout the ways in which people jp@ipate in economic activities)

Statement of Intent

TheseSocial Scienamncepts have been identified as key areas for development

e Change

e Sustainability

e Community

e Systems &tructures

e Survival

¢ Challenge /Innovation
These concepts, and the supporting enduringlerstandings, ensure a variety of learning experiences across
all Social Sciencgtrands and provide a broad range of possible learning contéxiste will beone najor
Social Science focus for a term eaaar using arinquiry learningapproach. Minor dcuses and relevant
activities will bantegrated at other times to ensure natural links acrossabeiculum are made.

Teacherswill use elevant expertise and resirces available in oulocal and wider communityo help
enhance the relevancand purpose of learning for our studentt/hen teaching Social Sciences teachwets
ensure that thecultural diversity of our school community is acknowledged utilised.

Studentswill have opportunities to learn about Social Science through specific ingainying, appropriate
integration and by teachers making authentic links to our schisidn and values.

Best practice ensures teachers will:
¢ Model andestablish arexpectation of respect for and empathy of others
e Provide motivating, relevant and meaningful contexts for learning in response local or wider
community needs

Teaching and Learning Programmes

Planning

Planning inSocialScience includes schewide and synitate planning. The Yearly Overvigdentifies the
Concept, Enduring Understandings and timeframe for the teachirf§oofal &8ence and is developed at a
school wide level. Syndicate unit planning then develibgsunit of work through relevant and meamful
learning contextsSocialScience planning is completed by eithesing the schoolnquiry Process planning
template or unit planning template.

Refer tothe Templatessection of theHSS Curriculum From Philosophy to Practider specific details.

Units on Social Science will:



e Develop deeper understandings of how communities interact in different settings

e Participate in social action as a response understanding gained

e Appropriately incorporate the HSS Inquiry Learning Model

¢ Develop and use effeste questioning and research skills that promote deeper understanding
¢ Provide a range of opportunities to create an understanding of, and empathy with others

Assessment

SocialScience will be assessed using a range of formativee summative assessment appches. The
OK A f RNEB y Q aattitudes drehadsksSedl agaigsRthe School Vision and againstetiraing Interibns
that are derived from the Enduringnderstandings.Specific are@ focus and method of gathering evidence
to support this will beidentified during the planning stage.

Assessment information will:

e Provide evidence to guide future teaching and learning

e Ensure that students have ownership of the process and outcomes

e Be shared wittstudents ( feedback / feedforward)

e Include assessingy R S @I fdzt GAYy3a Ay I GFNASGE 2F F2N¥Ya 62
peer and selassessment)
.8 1S Ay (SIFOKSNI NSO2NR&X aiddzRSydGaqQ fSINyYyAy3

Types of assessment f@ocialScience include:
¢ Formative ad summatve assessments
¢ Anecdotal observational notes and evidence
e Obijective (rubrics)
e e-Portfolios
e Learning Logs
¢ Use of MoE exemplars to guide accurate moderation of students
e Self and peer assessment and evaluations against success criteria

Reporting

Reporting m SocialScience will be on one or both of the following aspects

e Student achievement against the Enduring Understandings

e [ SINYSNEQ vdzZr f AGASAE GKNRdAdzZZK GKS YS@é /2YLISGSyYyOA
Information gathered is reported using the following techniques:

¢ In class, to the wigr school and community through sharing, display and celebration

¢ Providingon-goingfeedback and feedorward

e e-Portfolios and Learning Logs (teacher analysis /studeliassessmends appropriate)

e Parent teacher interviews

e End of year written repdr

o Datais collated and delivered to BOT and other interested educational papiesrequest




Identity,

¢ Cultures change as a result of interactions between divel

Change

Culture & groups of people
Organisation
Continuity & |* ¢ A YS IyR OKFy3S FFFSOG LIS2 LI
Change e People remember and record their past in different ways
e The place we live in today has been shaped by actions and eve
from the past
e Early Polynesian and European migration to NZ havéntong
significance for Tangata Whenua and communities
o Our culture continues to evolve because of global influences
e Our past has an influence on our unique kiwiness
Economic ¢ Who does what to make our economy work?
World e Economic activity(consumptioproduction and distribution of

Economic

goods) has changed over times as a result of the way we live a
our changing needs

» The decisions which people make about the use of resou

Sustainability

World impact on our environment

Place & « There are connections between people and the environm

Environmat and these need to be monitored so that the natural
resources are protected

Identity, » Groups have systems and structures for implementirigs

Culture & and laws

Organisation

¢ Leadership of groups is acquired and exercised in differe
ways, and this has positive and negative consequences f
communities and societies

Structures

Systems and

Continuity & | Systems and Structures have changed over the years
Change

Economic e Thele are systems in place to protect consumers
World

Identity,
Culture &
Organisation

e Cultural practices vary and express peoples customs, traditions
values

¢ We may not think, feel or act the same but we all belong to a
community and have rigktand responsibilities

¢ Groups make decisions and these impact on communities

e People belong to groups for different reasons

et S21L) SQ& OdzA GdzNF £ LINF OGAOSE |

e The cultural practices of people in NZ reflect their customs, trad|
and values

e The role of Maori as Tangata Whenua is significant in New Zeal

Challenge
/Innovation

Economic « People persevere to overcome challenges in developing
World entrepreneurial skills and innovative ideas
« Many different roles are requiretth a successful economi
society
Place & » People react in different ways to challenges in the

Environment

Identity, Culture
& Organisation

environment
¢ Innovation is often a result of meeting needs in society

« People use different ways farotect their identity and
culture

Continuity &
Change

e The present is what has derived from the past

Economic
World

« Economic decisions in society affect people in different v

Place &
Environment

« The relationship between people and the environme
dictates survival

Family, friends

Being a New Zealander
Immigration

Pakeha/Maori settlement of N:
ANZAC

Tangata whenua

Founders Park

Our local history

World History

Early Nelson

Transportation

Irrigation

Recycling

Budgeting

Waterways

Habitats

Endangered Species
Waimarama Sanctuary
DOC reserves. LEARNZ
Games

Movies

Government & Law
Freedom

Civil Rights

Civil Defence

Money

Ancient Civilisations

They Shaped the World
Tourism

Local/National government
Groups vithin our community
Organisations e.g. DOC, City
Council

Looking local marae cultures
within our school

Different cultures

People

Food

Kiwiana

Celebrations

Current Events

Our Planet

Mythical Creatures

Sports

PrEP / Enterprise Programme
Conflict

Disasters

War




TECHNOLOGY oy e

Technology is intervention by desigmechnology uses ideas and resources to develop and adapt products
and systems tdulfil needs and to realise opportunities.

Structure

Technology has three integrated strandstthae usually taught together.
e Technological Practicghe process of developingtechnological poject, through a design process)
e Technological Knowledg@nderstanding how and why produasd systems work)

e Nature of Technology(developing anunderstandng of the impact of technology on society and the
environment)

Statement of Intent

These concepts have been identifiedprovide a base for our school based Technology curriculum.

¢ Change

e Sustainability

e Systems & Structures

¢ Challenge /Innovation
Throughthese conceptsstudents will explore the enduring understandings goatticipate in a range of
learning experiences and comtis that encompass the threeechnology strands.Technology will be
motivating and meaningful, whilsthcouraging innovative andraative thinking.There will be one major
Technologyfocus for a term eaclyear, using an inquiry learning approach. Minocdses and relevant
activities will bantegrated at other times to ensure natural links acrossc¢beiculum are made.

Teacherswill lead learning until children developompetence to move to greater levels of independence.
They will, where possiblegnsure learningrelates to community activities and expectations, draws on
community resources, expertise and needs, and provaEsss to relevant resources and visits to enhance
learning.

Studentswill be encouraged to find a range of technological solutions amttomes share and reflect on the
process, result and future possibilities. They will be encouraged to use a variétiplkihg) tools to problem
solve effectively.

Best practice ensures teachers will:
e Plan and deliver relevant, purposeful topics to study
e Use the Inquiry Model, or aspects of the Inquiry process
e Provide a safe environment where children feel secure in expgrting
e Teach specific technological and design skills

Teaching and Learning Programmes

Planning

Planning inTechnologyincludes schoelvide and syndicate planning. The Yearly Overvidantifies the
Concept, Enduring Understandings and timeframe fortdaehing ofTechnologyand is developed at a school
wide level. Syndicate unit planning then develdps unit of work through relevant and meaningful learning
contexts.Technologyplanning is completed by eithersing the schoolnquiry Process planningemplate or
unit planning template.

Refer tothe Templatessection of theHSS CurriculumFrom Philosophy to Practider specific details.




Units onTechnologywill:
e Appropriately incorporate the HSS Inquiry Learning Model
e Be practical and hands on
e Fows on solving, or designing a solution, to a problem
¢ Include the production of a final product
¢ Involve testing, trailing, modifying, adapting and evaluating

Assessment

Technologyill be assessed using a range of formatine summative assessment appréa8 a ® ¢ KS OKA
abilities andattitudes are assessed against the School Vision and againdtetir@ing Intenibns that are
derived from the Enduring tdlerstandings. Specific are@ focus and method of gathering evidence to
support this will be idertified during the planning stage.

Assessment information will:

¢ Provide evidence to guide future teaching and learning

e Ensure that students have ownership of the process and outcomes

e Be shared wittstudents ( feedback / feedforward)

e Include assessing al®i@ | f dzZ GAYy3 Ay | @FNASGE 2F FT2N¥Ya 02064
peer and selassessment)
.S 1S Ay GSIFOKSNJ NBO2NRax aiddzRSyitaQ tSFNYyAy3
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Types of assessment fdrechnologyinclude:
e Formative ad summative asssments
¢ Anecdotal observational notes and evidence
e Obijective (rubrics)
e e-Portfolios
e Learning Logs
¢ Use of MoE exemplars to guide accurate moderation of students
e Self and peer assessment and evaluations against success criteria

Reporting

Reporting inTechmlogywill be on one or both of the following aspects

e Student achievement against the Enduring Understandings

e [ SENYSNBRQ vdzr t AGASE GKNRAdZAK GKS YSeé /2YLISGSyOA
Information gathered is reported using the following techniques:

¢ In class, to the wider schoohd community through sharing, display and celebration

¢ Providingon-goingfeedback and feedorward

e e- Portfolios and Learning Logs (teacher analysis /studelffassessmenas appropriate)

e Parent teacher interviews

e End of year written report

o Data is ollated and delivered to BOT and other interested educational pauies request




Systems and
Structures

Change Challenge / Innovati

Sustainability

Technological
Practice

e Through invesgation, plans and design, briefs ar
used to create a product

Technological
Knowledge

Technological
Practice

« Different materials are used for different purpose
and functions

ebh S
wants and needs

iSOKy2t238 Aa

Technological

o Different products and materials require differing

Knowledge methods of construction and joining

¢ Designs must be trialled, metled and tested
Nature of ¢ Developments in society shape what we value &
Technology therefore what we want and need

Technological

¢ The tools of technology impact on our lives and

Knowledge are always changing
¢ Adaptations can be madto products and system
to meet new needs and challenges
Nature of o The development of technology is needisven in
Technology order to support positive change

Technological
Practice

¢ Adaptationsneed to be sustainable
e Exising issues influence sustainability of practice

Technological

¢ Understanding of materials and environment

Knowledge influence the practicality and sustainability of
design

Nature of e Technology impacts on sustainability

Technology ¢ Technology aaenhance sustainability

¢ Developments in technology respond to
sustainability needs

Design process
Vehicles
Transport
Hard materials, soft materials
Playground equipment
Bridges

Flight

Money

Name tag

Construction

Electronics

Jewellery

Musical Instruments
Weapons

From Praluction to Consumer(
Village Fair)

Construction

Power

Ginger Beer

Wearable Art

Pollution

Designing Bird Homes
Letterboxes

Recycling Trash or Treasure
Milk Products

Framing photos

Bicycles / go carts

Building

Communication

Fast Foods

Food

Renewable Bergy

Fuels

Global Warming

Natural resources
Agriculture

Insulation

Designs for the Future
Now andThen

Living with Global Warming
Technology for SaleGala




THE ARTS

Through movement, sound and image ideas are transformed to communicate meaniftgs Arts are forms
of expression that uses both verbal and neerbal canmunication conventions that encompasses all
cultures.

Structure

The Arts learning area comprises of four disciplines for students to developlsiolidedge, attitudes and
understanding across. These are:

« Dance(expressive movement that has inteptirpose and form)

« Drama(expressing experiences through a focus on role, action and tension in time and Space)

« Music (Sound Artja form of personal and cultural expression through sound)

« Visual Arts(participating, discerning and celebrating their own atters visual worlds)
The Arts are structured arourttle four interrelated strands:

. Understanding the Artsn Context
. Developing Practical Knowledge
. Developing Ideas

. Communicatingand Interpreting

Statement of Intent

skills, elements and techniques across all disciplines. Thenastsbe integrated with other learning areas to
provide authentic contexts for study.

Key concepts across all asgs of the Arts aresCommunicationand Creativity.

Each term we have a key arts focus on ohéhe four disciplinesAll four disciplines will be taught during the
school year ensuring they align with appropriate curriculum concepts when possible tbratilral and
relevant links across our curriculum.

We have identified concepts @fhange Interactionand Globalisation

Through theseoncepts our students will develop enduring understandings across the arts discipahean
be taught through a vaety of contexts. These concepts provide autheofportunities to link learning in the
Arts to other learning areas.

Teacherswill ensure learningrelates to community activities and expectations, draws @ymmunity
resources, expertise and needs, aprbvidesaccess to relevant resources and visits to enhance learning
when teaching across The Antdsiting expertswill be used, where practicablég develop and inspire talents
within the school when possible.

Students will have opportunities to learrabout one of the scientific conceptwith teachers providing
opportunities to make natural links to our school vision, valaesl other learning areasAuthentic
2L Nl dzyAGASE FNBE LINPOBARSR (2 & Kthe\aBs bbtlyvithin@® 6cBodINI i S
and across our wider community (assembl@®ductions, arexhibitions, displays, talent quests).

Best practice ensures teachers will:
« Providea range of egeriences to nurture creativity
« Specifically teach and provide time to developneémts, skills and techniquexross The Arts
« Challenge children to participate in a range of contexts, (performing, presdntig audience)
« Establish a positive learning environment where students feel safe to takeansksrgage in the arts
at theirlevel
« Provide authentic way to share and celebratarléng outcomes across The Arts



Teaching and Learning Programmes

Planning
Topics across the Arts discipdism are selectedach year taensure opportunities to link to other learning areas
are taken adantage of. Planning fahe arts is generally prepared independently using a variety of planning
formats, including school planning templates.
Refer tothe Templatessection of theHSS CurriculumFrom Philosophy to Practider specific details.
The Artsprogramme will:

« Provide opportunities for children to participate in a range of artistic and creative experiences

« Provide opportunities to develop individual strengths

« Expose children to a wide range of artistic/creative activities

« Encourage children texperiment with a range of creative media

« Provide opportunities to share their outcomes across The Arts in a variety of formal and informal

ways to a range of audiences
e /I NARGAOITtE S@lItdzad S GKSANI 26y YR 20KSNARQ ! NI

Assessment

As well orgoing formaive assessmenbther assessment activities will be planned for to provide evidence for
next step learning and accurate information for reporting progress and achievement. The types of assessment
used will be varied, appropriate to the purpose and prowideaningful information that will direct future
teaching.
Assessment information will:

e Provide evidence to guide future teaching and learning

e Ensure that students have ownership of the process and outcomes

e Be shared with students (and parents) honestly

e IncdzZRS FaasSaaiay3a IyR S@lfdzaGAy3a A

discussion, peer and selssessment)

e .S 1SLIWi Ay GSIOKSNJ NBO2NRAZ
Types of assessmeifivr The Artsinclude:

e Formative ad summative assessments

e Anecdotal observational notes and evidence

e Obijective (rubrics)

e e-Portfolios

e Learning Logs

e Use of MoE exemplars to guide accurate moderation of students=

« Self and peer assessment and evaluations against success critgigshl &

Reporting

Reporting inThe Artswill be on one or both of the following aspects

e Student achievement against the Enduring Understandings

e [ SINYSNEQ vdzZr f AGASAE GKNRdIdzZZK GKS YS@ /2YLISGSYyOA
Information gathered is reported using the following techniques:

¢ In class, to thevider school and community through sharing, display and celebration

e Authentic opportunities to share with others occur through a variety of events both witieirtlass

and school setting and in the wider community.

e Providingon-goingfeedback and feedorward

e e- Portfolios and Learning Logs (teacher analysis /studelffassessmenas appropriate)

e Parent teacher interviews

e End of year written report

e Datais collated and delivered to BOT and other interested educational papgsrequest



Creativity

Communicatio

Change

(Sound Arts)

(Sound Arts)

(Sound Arts)

Visual |* The Arts are a way to express ideas and

Drama

Dance |, The Arts are an opportunity to explore and

Music

Visual |* The Arts are a means of communication

Drama
Dance
Music | .

Visual |*
Drama
Dance |,
Music

Visual |*
Drama
Dance
Music

(Sound Arts)|

« Through the arts creative risks can be taken

feelings

use imagination

Everyone can communicate through the Art

Using different techniques and media can
change the meaning of the message

The meanings communicated through the
Arts can be interpreted in different ways

Creative ideas can be transformed into
expressive works

Their creations can be changed using
different techniques and media

The Arts have influenced socidtistorically

All cultures have diversity in the Arts
I Odzf GdzNBQa ARSYGATE
the Arts

Similarities in the Arts can be linked globally

The Arts celebrate anembrace unique
artistic expression

Assemblies
Productions
Celebrations

Parent nights

Te Kakano / Kapa Haka
Talent Quests
Wearable Arts
Competitions
Cultural Festivals
School Band / Choir
Music

Movies

Dance Tells a Story
Photography
Masked Parade
Public Art/ Murals
Pottery

Religious Art

Signs & Symbols

Is it Art? / Body Art
Evolution of Dance
Digital animation
Comparisons of Artists
Change of technologies /media
Jewellery

Countries

Cultures

Festivals
Exhibitions

Art Gallery

Web 2/3

Music

Movies




HEALTH & PHYSICAL EDUCATION

Health and Physical Education is about thwell-being of the individual and societyThe concepts of Hauroa,
attitudes and values, socio ecological perspective, and healtbrpotion are at the heart of this learning
area.

Structure

The interdependent concepts are entveid throughout the four strands:

« Personal Health and Physical Development

« Movement Concepts and Motor Skills

« Relationships with other People

« Healthy Communits and Environments
The seven key areas of learning are identified and taught throughout all levels. inbkeske mental health,
food and nutrition, body care and physical safety, physical actisfigrts studies, outdoor education, and
sexuality educatin (requires communitgonsultation).

Statement of Intent

To ensure the integrity of the Heath and Physical Education aspects of it will be taugstaasialone subject
with specific connections to the overarching concept of Wellbeimg) links to our shool Vision, ®lues and
life skills. The seven key areas of learning will be covered owgearzycle wittKeeping Ourselves Safe and
Sexuality being taught on alternating yeatther aspects may be integrated witther learning areas
throughkey cortepts providing natural links across tberriculum. Human resourcewith an emphasis on
those available in our communitwill also be accessed to suppathootwide pragrammes such aSports
Clubsand Parent helpers.

Physical Education

Physical actity is an integral and significant aspect of our programrRaysical resources within our
community will be identified and fullytilised where appropriateThe teaching of P.E will be based the
Fundamental Blls Programme This programme, and the kegrecepts of Wellbeing and Chanpgeovide the
framework for our Physical Education programnhajor physical actiities will include SwimmingCross
Country, Athletics, Winte®oorts, and School Camps during appropriate times of the year.

Health

Key conceptsacress all aspects of Healdlre: Communityand Hauora / Weltbeing. These aspects of Health
will be coveredthrougha range of approaches and contexts to develop the specific endunidgrstandings.
When learning through these concepts, teachers pvitlvide opportunities to mie natural links to our school
Vision, \luesand other learning areas.

Best practice ensures teachers will:
« Provide opportunities to be physically active and develop physical fithesweliizbing
« Plan and deliver programmes thiatild skills and focusn developing positive attitudes
« Make sure safety procedures are clearly understood fatidwed
« Be agood role model
« Consult with parents before specific units such as KOS
« Ensure a comfortable and saferking environment is create
« Ensure that positive boundaries are set to ensure that children are fully engagecomfortable to
participate
« Demonstrate empathy and respect and expall students to reciprocate



Teaching and Learning Programmes

Planning

Planning is completed schbwide, in syndicates and independently to align with tbencept planning
overview, address the Physical Education Overviaawl, incorporates anyequired health programmes and
ensures coverage of the seven key areas of learrfiygdicate unit planningevelops the unit of work
through specific relevant angheaningful contexts.

Physical Education

Physical Education planning incorporates the key concept of Wellbdiifflerent aspectsuch as Fitness,
Swimming, Athletics, Cross Coungtg. will be planne independently appropriatéo the specific class needs
and abilities.

Health

Aspects of the Health Programme are planned by external Health agencies and provitdabols to teach
as standalone subject with specific connections to the overarotomgep of Wellbeing. Health pgrammes
such aKeepingQurselvessafe are delivered on alternat years.

planned from our Concept based curriculum and the aligrenduring understandings. These units are
plannedusing either the shool Inquiry IFocess / unit anning templates.

Refer tothe Templatessection of theHSS Curriculumg From Philosophy to Practider specific details.

The Physical Education programme will:
« Include 10 minutes of fithess activities daily
« 1-2 PE sessions per week
« Promote Active Sdvls concepts
« Include annual sports events (swimming, athletics, crd
country) ™
« Be based on the Fundamental Skills Programme »
. 55S03St21L) OKAf RNBYyQa Y22 N
The Health programme will:
« Equip children with the information and knowledge to médidealthy safe choices
« Develop an understading of how the body functions
« Meet the specific health andellbeing needs of the children
« Allow for eachingof Health issues as they arise

Assessment

As well orgoing formative assessmemther assessment adfities will be planned for to provide evidence for
next step learning and accurate information for reporting progress and achievement. The types of assessment
used will be varied, appropriate to the purpose and provide meaningful information that witltdineure
teaching.
Assessment information will:

¢ Provide evidence to guide future teaching and learning

¢ Ensure that students have ownership of the process and outcomes

e Be shared with students (and parents) honestly

e Include assessing and evaluating in aAv&ri @ 2F F2NX¥YA& 020aSNDIFGA2Y:

discussion, peer and selEsessment)

e .8 18LI Ay (SIOKSNI NBO2NRASZ AGdRSYGAQ f 8F NYAYS
Types of assessmeifivr Health & Physical Educatianclude:

e Formative ad summative assessmts

¢ Anecdotal observational notes and evidence

e Obijective (rubrics)

e e-Portfolios

e Learning Logs

¢ Use of MoE exemplars to guide accurate moderation of students

e Self and peer assessment and evaluations against success criteria



Reporting

Reporting inHealth &Physical Educationill be on one or both of the following aspects
e Student achievement against the Enduring Understandings
e [ SINYSNEQ vdzZr f AGASA (KNPRdJzAK
Information gathered is reported using the following techniques:
e In class, to the wler school and community through sharing, display and celebration
¢ Authentic opportunities to share with others occur through a variety of events both witieirtlass
and school setting and in the wider community.
¢ Providingon-goingfeedback and feedorward
e e- Portfolios and Learning Logs (teacher analysis /studelffassessmenas appropriate)
e Parent teacher interviews
e End of year written report
e Datais collated and delivered to BOT and other interested educational paptesrequest

z

1KS YS& /2YLISGSyOh




Hauora / Welleing

Healthy
communities
and
environments

« There are hazards in the environment s¢
we need to identify ways to keep
ourselves and others safe

« Our actons impact on our community
and we can contribute to a healthy
environment

o Our whole community benefits from the
work of its members

« Community resources and facilities are

G§KSNBE F2NJ SOSNB2YS

enjoyment

Relationships
with other
people

Personal
Health and
Physical
Development

« It is important to express your feelings
and listen to others, demonstrating
respect and capperation

« Their own feelings, beliefs and actions
and those of other people contribute to
their personal sense of selforth

« They are changing continually, both
physicaly and emotionally

« As they grow there is a need to take
greater responsibility in caring for
themselves

« Safety needs change as we move into
different environments and different
stages of our life

¢ Nutritional needs change depending on
our growth stage in lé and the amount
of energy we are using each day

¢ Regular physical activity is necessary fo
personal health

e Selfworth is important and individuality
should be celebrated.

Relationships

e People from other cultures may think,
feel andact differently from themselves

with other ¢ Relationships do change and there are
people strategif:s you can use to manage therrl
e. & OKIYy3IAYy3d LIS2LI S
and actions we can make positive chang
to our physical and social environment
e Their ideas and actions Wiinpact on
their interactions within their community
Movement « A positive attitude and willingness to
Concepts and | accept challenges is necessary to learn
Motor Skills new skills and strategies that will enhan

their abilities
« Growth comes from takig risks, meeting
challenges and reflecting

« Rubbish cleaning up
beaches/parks

« Treeplanting

« Graffiti cleanup

« Vaccinations

« Enhancing our Environment

« Citizenship

« Cybersafety

« Risks ( management)

« Town Planning

« Create your own country

« Personal Bests

« My Body

« Nutrition

« A Balanced Life

Food for Thought

Leadership / Mentoring

Production

o Teamwak

« Winning and Losing

« Overcoming Adversity

« Sports / Sports Events
« People

« Kapahaka group

« Identifying different cultures
within our communities

e Proud to be me

« Daily fithess

« Skills based lessons

« Creating a positive classroom

« Food

o Cultural festivals

« Cultural food days

« Celebrations

e The classroom

o Teams and group activities

« Daily fitness

« Different Cultures

« Dally fitness

o Swimming

e Sport

« PMP

« Recreation




LEARNING LANGUAGES

Languages are inseparably linked to the social and cultural contexts in which theyumsed. A new
language provides a means for communicating with and developing wrderstanding of otfer cultures.
Learning languages is about learning languages othibian the ones we use every day to deliver the
curriculum.

Structure

The understanding of Communication is embedded throughout the other two strands.

Language Knowledg@inderstandinghelps students to develop knowledge the language, which wiltontribute to
greater accuracy)

Cultural Knowledgédunderstandinghelps students to compare and contrafferent cultures)

Statement of Intent

The key focus of Learning Languages is for ouméxa to beexposed to, and to develop threskills and
understanding of, Ted® Maori and Maortulture, history and traditions. Knowledge of the Malamguages
and culture will be botlexplicitly taught and integrated into authentic contexts. A vareftgtrategies will be
implemented to engage and challenge learners at their appropriate language acquisit@rOpportunities
to experience other languages and cultures will be through:

¢ Informal integration (greetings, songs, literacy, topic related)

e SISOATAO LINBINIYYSE gAff o0S LINPBOARSR | a a&addzRS

nationalities requiring a need)

Best practice ensures teachers will:

e Model a positive attitude

o Demonstrate an understanding of the importance of the MaoniriGulum in our learning

e Establish a positive learning environment where the Maori language and culture is respected and
where students feel da to take risks and engage in TeoRlaori at their level

e Specifically teachnd provide time to develop TeeBMaori and aspects of th®laori culture

e Appropriately integrate Te & Maori and aspects of the Maori culture acrossesthing and
learning areas

e Provide authentic ways to share and celebrate learning outcdmasrange otwudiences (Kapahaka,
Waiata, The Arts, literacy)

Teaching and Learning Programmes

Te Reo Maori

There is an expectation that Te Reo Maori learning experiences will be explicitly taught, integrated into every
RFe GSIFOKAYy3 FyR fSFNYyAy3I 2 LILJ2 NtdayughisdhSoh WeeklyRielivegzi
of this programme will be documented in classroom timetables.

Planning

School wide planning will be led by the teacher with Te Reo curriculum responsibilitg. classroom
programmes will be drawn fronTe Aho Arataki Madz Y I GS | 12 ‘AwhiehSgivescka an 2
expectations and progressions within three levels of achieveniemtReo Maori will be an integral part of
classroom daily usend integratedvhere possible across other learning areas.

TheTe Reo Maori proggtmme will provide opportunities:
e For children to participate in a range Maori cultural experiences

! Curriculum Guidelines for Teaching and Learning Te Ret M Englisimedium Schools: Yearsl3






