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School Profile  
 
 

Hampden Street School is a large contributing (Year 0 ς 6) school close to Nelson City Centre. It is located 
approximately 2 km from the CBD and adjacent to Nelson College. Established in 1868, Hampden Street 
School is one of the older primary schools in the Nelson Region.  
 
 
Currently the school has a roll of around 400 students. Students come from all over the Nelson city area 
although most live near the school.  Although a majority of our year six leavers go on to Nelson Intermediate, 
there is a significant number that attend the private preparatory schools at the Boys and Girls Colleges. 
 
 
The school has excellent facilities which include a large school hall, a modern library and computer suite, a 
swimming complex featuring two pools, sports field and two adventure playgrounds. Annually school 
operates between 15-18 classrooms, with excellent students/ teacher ratios throughout the school. 
 
 
The school is well resourced with all classrooms equipped with data 
projectors, interactive whiteboards and class computers. The computer 
suite features 20 modern desktop computers and the school has recently 
purchased a pod of 15 laptops. These resources have been made possible 
by a combination of careful budgeting by the Principal and BOT and the 
hard work and generosity of the School Council, our fundraising group. 
 
 
Hampden Street School prides itself on the high standards of achievement and behaviour our students 
display. These achievements extend into wider aspects of students education with excellent results on the 
sports field, in the area of the visual arts and drama.  
 
 
hǳǊ ŎƻƳǇǊŜƘŜƴǎƛǾŜ 9ŘǳŎŀǘƛƻƴ hǳǘǎƛŘŜ ǘƘŜ /ƭŀǎǎǊƻƻƳ ό9h¢/ύ ǇǊƻƎǊŀƳƳŜ ǇǊƻǾƛŘŜǎ Ƴŀƴȅ άƘŀƴŘǎ-ƻƴέ 
experiences for students from regular visits to our local museum to tubing down the Wakamarina River on 
Year 6 camp. 
 

 

 
 
 
 
 
 
 
 



 

2.  
 
!ŦǘŜǊ ǊŜŀŘƛƴƎ {ǘŜǾŜ aŀƘŀǊŜȅΩǎ ƭŜǘǘŜǊ ǘƻ ǎŎƘƻƻƭǎΣ ¢ƘŜ CƻǊŜǿƻǊŘ ōȅ YŀǊŜƴ {ŜǿŜƭƭ ƻƴ ǇŀƎŜ пΣ ǘƘŜ tǳǊǇƻǎŜ ŀƴŘ {ŎƻǇŜ ƻƴ ǇŀƎŜ 
6 and page 37 of the New Zealand Curriculum, Hampden Street School has identified the following key messages: 

 
The Ministry of Education has revised the New Zealand Curriculum in order to respond to the ongoing social 
and economic changes in our society and the challenges of our time, incorporating rapidly changing 
technologies. The curriculum is not a finite one but rather one that can built on and changed.  It gives schools 
flexibility in developing their own curriculum and enables them to maximise community resources.  It is a 
living document that is constantly reviewed to meet the needs and interests of students. It defines the 
outcome but gives schools the freedom to use different ways to get there.  It also recognises that New 
Zealanders are a nation of achievers and lifelong learners with a wide range of individual skills and aspirations. 
 
The revised curriculum provides clear direction for 
teaching and learning, emphasises student need, is 
student centred and recognises that students start at 
different points and learn at different paces. Students 
should be provided with opportunities to reach their 
potential and achieve to the highest of standards.  They 
need to develop the key competencies to be high 
ŀŎƘƛŜǾŜǊǎ ŀƴŘ ǘƻ ōŜ ŀŎǘƛǾŜ ƳŜƳōŜǊǎ ƻŦ bŜǿ ½ŜŀƭŀƴŘΩǎ 
multi-cultural community. 
 
Each school, when designing their school based 
curriculum, needs to consider the vision, values, 
principles, key competencies, effective pedagogy, 
learning areas and assessment practices. 
 

 
 
The Key Purposes of The New Zealand 
Curriculum are: 
 

 To set the direction for student learning and to provide guidance for schools in designing and 
reviewing their curriculum.  

 To develop children as lifelong learners who are confident and creative, connected and actively 
involved, by setting out values that are to be encouraged, modelled and explored. 

 To develop the five key competencies which are critical to sustained learning and effective 
participation in society.  

 Learning areas which are succinct, with sets of achievement objectives which are current, relevant 
and with well-defined outcomes for students. 

 Schools are given the scope and flexibility to meet the particular needs, interests and circumstances 
of their students and community through meaningful teaching and learning. 

 To clarify priorities for student learning and the ways in which these will be addressed, including how 
studentsΩ progress, and teaching and learning will be assessed. 

 That the school curriculum must be based on the principles of the NZ Curriculum, encouraging and 
modelling values and developing the key competencies at all year levels.  

 
 
 
 



3. School Vision 
 

Mission Statement 
Each child will strive to reach his/her potential and to understand the value of life-long learning. 

 

 
Vision 

Reach for the stars   -   Piki ake ki ngņ whetǹ  
 
 
 
hǳǊ ŎƘƛƭŘǊŜƴΩǎ ƎǊƻǿǘƘ ŀƴŘ ƭŜŀǊƴƛƴƎ ǿƛƭƭ ōŜ    We will help them to reach their full potential 
at the centre of all that we do.  and develop the competencies they will need 

to be successful 21st century learners. 

 

 
 
 

[ŜŀǊƴŜǊǎΩ vǳŀƭƛǘƛŜǎ 
 
From community and staff consultation, we have identified what we consider to be the six key [ŜŀǊƴŜǊǎΩ 
Qualities that best reflect our vision for our students. These are our interpretation of, and linked to the Key 
Competencies. Each of our LearnersΩ vualities has been clearly defined, and rubrics developed, so that 
students are able to self-monitor their progress on the Key Competencies.  

 
Hampden Street Students are ΧΧ 

 
Resilient 

  Confident 
      Enterprising 

 
 
Engaged 

    Connected 
Creative 

 
 



4.  Values 
 
 
 
 
 

ά±ŀƭǳŜǎ ŀǊŜ ŘŜŜǇƭȅ ƘŜƭŘ ōŜƭƛŜŦǎ ŀōƻǳǘ ǿƘŀǘ ƛǎ ƛƳǇƻǊǘŀƴǘ ƻǊ ŘŜǎƛǊŀōƭŜΦ  ¢ƘŜȅ ŀǊŜ ŜȄǇǊŜǎǎŜŘ ǘƘǊƻǳƎƘ ǘƘŜ ǿŀȅǎ ƛƴ 
ǿƘƛŎƘ ǇŜƻǇƭŜ ǘƘƛƴƪ ŀƴŘ ŀŎǘΦέ 

 
ά±ŀƭǳŜǎ ŀǊŜ ǇŀǊǘ ƻŦ ǘƘŜ ŜǾŜǊȅŘŀȅ ŎǳǊǊƛŎǳƭǳƳ ς ŜƴŎƻǳǊŀƎŜŘΣ ƳƻŘŜƭƭŜŘΣ ŀƴŘ ŜȄǇƭƻǊŜŘΦέ 

The New Zealand Curriculum 
Ministry of Education (2007), p.9-10 

 

Hampden Street School Values 
 
The values we live by at Hampden Street School support and confirm our school vision, and are evident in the 
way we work with and relate to others. These key values represent the deeply held beliefs of how we expect 
all people to think and act at Hampden Street School.  
 
Our values are part and parcel of the teaching and learning programmes we deliver at our school. They are 
planned for, and carefully woven into the everyday life of the school; they are actively promoted and 
expected of all people within our school community. 
 
We value: 
 

 Respect  -valuing the rights and feelings of others, the environment and 

 ourselves, through our words and actions. 

 Diversity   -recognizing, understanding, tolerating, and accepting different  

 cultures, languages and abilities. 

 Excellence  -personally achieving to the best of your ability in any given 

ǎƛǘǳŀǘƛƻƴΦ άwŜŀŎƘ ŦƻǊ ǘƘŜ {ǘŀǊǎέ 

 Innovation -being able to adapt to changes, open to new ideas, being creative,  

   and able to think outside the square. 

 Integrity   -being honest, responsible, ethical and accountable 

 
                      
 
                
                    
 
 
                        

 
 
 
 
 
 
 
 
 



5.       Key Competencies & Pedagogy 
 
 

Key Competencies 
 
The New Zealand Curriculum identifies five key competencies.  People use these competencies  άǘƻ ƭƛǾŜΣ ƭŜŀǊƴΣ ǿƻǊƪΣ ŀƴŘ 
ŎƻƴǘǊƛōǳǘŜ ŀǎ ŀŎǘƛǾŜ ƳŜƳōŜǊǎ ƻŦ ǘƘŜƛǊ ŎƻƳƳǳƴƛǘƛŜǎΦέ    The New Zealand Curriculum 

Ministry of Education (2007), p.12 

 
 

The Key Competencies are: 
 

 Thinking 

 Using language, symbols, and texts 

 Managing self 

 Relating to others 

 Participating and contributing 
 
 
Development of the Key Competencies
 
The development of our LearnersΩ vualities (Key Competencies) will be integrated across all teaching/learning 
programmes and activities at Hampden Street School.  This will ensure we provide ongoing and authentic 
development of these qualities to enable our students to confidently and actively function in their fast 
changing world and to develop the skills for life long learning. 

 
 
Clarifying the Meaning of the Key Competencies 
 
We have clarified the meanings of our LearnersΩ vualities as identified in our school vision, to ensure our 
students develop a clear understanding of them.  We want our qualities to be understood and easy to 
remember to ensure they are used in their everyday lives. 
 
ά²ƘŜƴ ŘŜǎƛƎƴƛƴƎ ŀƴŘ ǊŜǾƛŜǿƛƴƎ ǘƘŜ ŎǳǊǊƛŎǳƭǳƳΣ ǎŎƘƻƻƭǎ ǿƛƭƭ ƴŜŜŘ ǘƻ ŎƭŀǊƛŦȅ ǘƘŜ ƳŜŀƴƛƴƎ όƻŦ ǘƘŜ ƪŜȅ ŎƻƳǇŜǘŜƴŎƛŜǎύ ŦƻǊ 
ǘƘŜƛǊ ǎǘǳŘŜƴǘǎΦέ         The New Zealand Curriculum 

       Ministry of Education (2007) p.38 

 
 

Criteria for Self-Monitoring StudentsΩ Progress 
 
We have developed success criteria for our students to allow them to measure and self-monitor their 
progress against the qualities (Key Competencies) identified in our school vision.   
 
 

άΧŀƭƭ ǎǘǳŘŜƴǘǎ ǎƘƻǳƭŘ ŘŜǾŜƭƻǇ ǎǘǊŀǘŜƎƛŜǎ ŦƻǊ ǎŜƭŦ ƳƻƴƛǘƻǊƛƴƎ ŀƴŘ ŎƻƭƭŀōƻǊŀǘƛǾŜ ŜǾŀƭǳŀǘƛƻƴ ƻŦ 
ǘƘŜƛǊ ǇŜǊŦƻǊƳŀƴŎŜ ƛƴ ǊŜƭŀǘƛƻƴ ǘƻ ǎǳƛǘŀōƭŜ ŎǊƛǘŜǊƛŀέ     
       The New Zealand Curriculum 

       Ministry of Education (2007) p.38 

 
 
 
 



Pedagogy 
  
ά²ƘƛƭŜ ǘƘŜǊŜ ƛǎ ƴƻ ŦƻǊƳǳƭŀ ǘƘŀǘ ǿƛƭƭ ƎǳŀǊŀƴǘŜŜ ƭŜŀǊƴƛƴƎ ŦƻǊ ŜǾŜǊȅ student in every context, there is extensive, well-
documented evidence about the kinds of teaching approaches that constantly have a positive impact on student 
learning."              New Zealand Curriculum  
Ministry of Education (2007), p.34   
 
We used the Effective Pedagogy section in the New Zealand Curriculum and Best Evidence Synthesis (Adrienne 

Alton-Leigh) to consider and identify what pedagogy (teacher actions) is required for learners at Hampden 
Street School, in order to develop our competencies across all learning activities and programmes.   

  
 ά¢ƘŜ ŜǾƛŘŜƴŎŜ ǘŜƭƭǎ ǳǎ ǘƘŀǘ ǎǘǳŘŜƴǘǎ ƭŜŀǊƴ ōŜǎǘ ǿƘŜƴ ǘŜŀŎƘŜǊǎΥ   

 create a supportive learning environment  

 encourage reflective thought and action  

 enhance the relevance of new learning  

 facilitate shared learning   

 make connections to prior learning and 
experience  

 provide sufficient opportunities to learn  

 Inquire into the teaching-learning relationship  

The New Zealand Curriculum  
Ministry of Education (2007), p.34   

  
Effective Pedagogy at Hampden Street School  
 
Through incorporating this effective pedagogy with existing good practices within our School, we have 
identified teacher actions that will ensure the successful development of our Vision, LearnersΩ vualities (key 

competencies) and Values. We have identified the kinds of teaching approaches, strategies and actions that 
constantly have a positive impact on student learning.  

  
hǳǊ ǎŎƘƻƻƭ [ŜŀǊƴŜǊǎΩ Qualities integrate with the Key Competencies in the following way: 
 

 



Key Competency Rubrics 
Resilient children are: 

 Confident 

 Able to recover from setbacks  

 Positive in their own identity 

 Decision makers 

 Able to use a range of strategies for meeting challenges 

 Resourceful 

 Risk takers  

 Able to accept responsibility  
 Accountable for their actions                                                                   

Teacher Actions: 
Able to Recover from Setbacks: 
 Model how to take positive steps when things go wrong. 

 Create a ǎǳǇǇƻǊǘƛǾŜ ŎƭŀǎǎǊƻƻƳ ŜƴǾƛǊƻƴƳŜƴǘ ǿƘŜǊŜ ƛǘΩǎ hY 
to make mistakes 

 Explicitly teach a range of strategies to deal with setbacks. 
Eg; independent evaluation of the situation; appropriate 
reactions; do I think about it or talk to someone about it 
etc. 

 Treat mistakes as a learning opportunity. 

 Model appropriate empathetic behaviour. 

 9ȄǇƭŀƛƴ ǘƻ ǎǘǳŘŜƴǘǎ ǘƘŀǘ ƭƛŦŜ ƛǎ ƴƻǘ ŀƭǿŀȅǎ άŦŀƛǊέ ς it has its 
ǳǇ ŀƴŘ ŘƻǿƴǎΦ  .ǳǘ ƛǘΩǎ Ƙƻǿ ǿŜ ƘŀƴŘƭŜ ŜŀŎƘ ǎƛǘǳŀǘƛƻƴ ǘƘŀǘ ƛǎ 
important.   

 Provide a range of competitive activities so that students 
can experience winning and losing graciously. 

Being Accountable For their Actions: 
 Teacher model admitting when they make a mistake. 

 Explicitly teach students to admit that what they have done 
ƛǎ ǿǊƻƴƎ ŀƴŘ ƛǘΩǎ ƛƳǇƻǊǘŀƴǘ ǘƻ ƻǿƴ ǳǇ ŀƴŘ Řƻ ǎƻƳŜthing 
about it. 

 Make students aware of the school rules and expectations. 

 Teach students to stop and think about their choices before 
they act. 

  Make students aware that they are responsible and 
accountability for their actions. 

 Ensure that teachers are consistent with the school-wide 
expectations and practice. 

 

 

 Confident children:  
 Value their own identity 

 Have self-worth 

 Are flexible  

 Take risks 

 Are resilient 
 Are happy 

Teacher Actions: 
Value Their own identity : 
 Provide opportunities for students to share their interests, 
successes 

 Respect and value the diversity in your class ς cultural, 
academic, interests, social, gender etc.  

 Actively acknowledge and promote the individual strengths 
and talents and encourage students to take pride in these 
areas. 

 Know the children in your class ς their strengths, 
weaknesses, their families, their hobbies and interests. 

 Celebrate and highlight success ς no matter how small it is. 

 Acknowledge, value and support our tall poppies. 

 

Take Risks: 
 Provide a range of new opportunities for students to 
practise taking risks. 

 Quality teacher planning and preparation supports risk 
taking activities. 

 Teacher model taking risks themselves. 

 aƻŘŜƭ ōŜƛƴƎ ǊŜŦƭŜŎǘƛǾŜ ƻƴ ŦŀƛƭǳǊŜǎ ŀƴŘ ǎǳŎŎŜǎǎŜǎΦ  ά²Ƙŀǘ 
ǿƻǳƭŘ L Řƻ ŘƛŦŦŜǊŜƴǘƭȅ ƴŜȄǘ ǘƛƳŜΚέ  

 Encourage students to support each other.   

 Provide opportunities for students to generate their own 
ideas 

 Teacher stepping out of their own comfort zone into areas 
that they are not confident in. 

 άbƻ ŎƘƻƛŎŜ Ǌƛǎƪ ǘŀƪƛƴƎέ ƛƴ ǎƻƳŜ ŀǊŜŀǎΗ   bƻ ŎƻǇ ƻǳǘǎΗ 

 Discuss and make students aware of appropriate risk 
management strategies.  

 Provide a range of scaffolding tools to encourage risk taking  

 Provide repetitive opportunities for students to practise and 
improve/master. 



 

 

Enterprising children are:  
 confident  

 literate 

 thinkers question, analyse, reflect, challenge and communicate to make a difference.  

 problem solvers who actively seek, create and use opportunities 

Teacher Actions: 
Problem Solving: 
 Teach and model actually knowing what the problem is. 

 Teach students to break down a problem into manageable 
chunks. 

 Teach students a range of thinking tools to help students to 
solve problems.   

 Use the school wide programme. 

 Use the thinking tools frequently across all learning areas of 
the Curriculum 

 Model using a variety of strategies for solving a problem. 

 Allow students time to solve their own problems and to 
reflect on the outcomes. 

 Use the school-wide inquiry teaching model. 

 
 

Questioning: 
 Teach and model the difference between a statement and a 
question. 

 Plan ŦƻǊ ǎǇŜŎƛŦƛŎ ǉǳŀƭƛǘȅ ǉǳŜǎǘƛƻƴƛƴƎ άƭŜǎǎƻƴǎέΦ 

 Teach and model different questioning strategies - de 
.ƻƴƻΩǎΣ YŜȅǎΩΣ ƻǇŜƴ ŀƴŘ ŎƭƻǎŜŘ ǉǳŜǎǘƛƻƴǎΣ Ŧŀǘ ŀƴŘ ǎƪƛƴƴȅ 
questions (Inquiry model). 

 Provide relevant opportunities and the supportive 
environment for asking and answering questions.  

 Consciously allow time for thinking, reflection, wait time and 
clarification.  

 .Ŝ ŀǿŀǊŜ ƻŦ ǘƘŜ ǿŀȅ ȅƻǳ ǘǊŜŀǘ ŀ ǎǘǳŘŜƴǘΩǎ ǊŜǎǇƻƴǎŜ i.e. 
Ŏƻƴǎǘŀƴǘƭȅ ǊŜǇŜŀǘƛƴƎ ǎǘǳŘŜƴǘǎΩ ŀƴǎǿŜǊǎΦ 

 Develop a questioning culture by providing resources, teach 
and encourage students to use them - I wonder board, 
images, visual, and verbal. 

 Teach and provide opportunities for students to analyse and 
evaluate their questions to determine if they are worthy of 
investigation.  

 

Engaged children: 
 have a positive attitude 

 are creative  

 are enthusiastic 

 are willing to contribute  

 take an interest in the world around them 

 embrace their position in global communities. 

Teacher Actions: 
Positive Attitude: 
 Have a positive attitude  

 Look for the positives in each of your students ς like/love 
your kids! 

 Provide an engaging, motivating and stimulating class 
programme which meets the needs of your students. 

 Have passion for your teaching. 

 Positivity needs to radiate from the top!   

 Make sure that fun and happiness is highly valued.  

 Provide opportunities for students to role play different 
outcomes  - negative and positive attitude! 

 

Embrace Their Position in Global Communities: 
 Provide opportunities to utilise community expertise and 
facilities. 

 Use Web 2.0 tools in classroom programmes ς in order for 
students to make connections, share, communicate and 
seek information for an appropriate purpose. 

 Plan for the opportunities to link with the global 
community.   

 Encourage students to understand their place in the 
community ς local, international, global. From a range of 
different perspectives.  

 Teach students to understand the impact of natural and 
human intervention on society. 

 
 
 
 

 



 
 

Connected children: 
 relate to and accept others 

 are culturally inclusive 

 are effective communicators  

 are literate  

 take responsibility for their environment 

 are responsible community citizens. 

Teacher Actions: 
Culturally Inclusive 
 Teacher to be aware of the significance and protocols of 
each culture e.g. special days.  

 Teachers will be respectful of different cultures and their 
practices. 

 Provide opportunities for students to celebrate and share 
their cultures, within their class and school.  

 Draw on resources and expertise from the wider school 
ŎƻƳƳǳƴƛǘȅ ŀƴŘ ǎǘǳŘŜƴǘǎΩ ƘƻƳŜƭŀƴŘΦ 

Relating to and Accepting Others: 
 Teacher is a key role model in the way they relate to 
students and other staff. 

 Teach and provide opportunities for students to take on 
the different roles and responsibilities in groups. 

 Recognise and utilise students who have innate leadership 
ability. 

 Teach social courtesies and active listening. 

 Play cooperative games and teach fair play principles. 

 Teach students how to win and lose appropriately in 
competitive situations. 

Taking Responsibility for the Environment: 
 Model self-management and taking responsibility for their 

belongings and environment. 

 Teach environmental awareness. 

 Empower students to make a difference ς take ownership. 
Provide opportunities for students to make a difference in 
their environment/community. 

 

 

 

Creative children: 
 are expressive 

 explore their world 

 are risk takers 

 are imaginative 

 are not afraid to be different 

 think outside the square 

Teacher Actions: 
Are Expressive: 

 Provide a safe and supportive environment. 

 Teach students a range of ways to express themselves 
ς verbally, visually, using body language, dramatically, 
musically, through ICT, written etc. 

 Teach students the skills of active listening ς eye 
contact, listening without interrupting, respecting the 
ideas of others. 

 Provide opportunities for students to reflect. 

Explore their World 
 Model being curious and open-minded. 

 bǳǊǘǳǊŜ ǎǘǳŘŜƴǘǎΩ ŎǳǊƛƻǎƛǘȅΦ 

 Provide new and exciting opportunities for students to 
investigate and discover. 

 Teach and use a range of tools, including ICT, to enable 
students to connect with and explore the wider world. 

 Teach and provide students with the opportunities to 
utilise their discoveries in a creative way. 

 

 
 
 



 

6.   Principles  
 
The NZ Curriculum principles underpin our decision-making and are evident in all aspects of the delivery of 
ƻǳǊ ǎŎƘƻƻƭΩǎ ŎǳǊǊƛŎǳƭǳƳΦ  hǳǊ ŎƻƳƳƛǘƳŜƴǘ ǘƻ ǘƘŜ ǇǊƛƴŎƛǇƭŜǎ ŀƴŘ ƻǳǊ ǎǳŎŎŜǎǎ ƛƴ ǇǳǘǘƛƴƎ ǘƘŜƳ ƛƴǘƻ ŜŦŦŜŎǘ ƛƴ 
teaching and learning is demonstrated in the following ways: 
 

High Expectations 
ά¢ƘŜ /ǳǊǊƛŎǳƭǳƳ ǎǳǇǇƻǊǘǎ ŀƴŘ ŜƳǇƻǿŜǊǎ ŀƭƭ ǎǘǳŘŜƴǘǎ to learn and achieve personal excellence, regardless of their individual 
ŎƛǊŎǳƳǎǘŀƴŎŜǎέΦ                 The New Zealand Curriculum 

Ministry of Education (207), p.9 

 
Hampden Street School acknowledges High Expectations in the following ways: 
 Our Motto: Reach For The Stars 

 Individual responsibility for self, class, school environment 

 Share personal success with other teachers and the principal 

 Consistency in behaviour management 

 Modelling staff and student team work 

 Communication with parents 

 Certificates at Assemblies 

 Learning Conferences with teachers and parents ς Learning Logs 

 High Standards Week ς άIŀƳǇŘŜƴ {ǘǊŜŜǘ 9ȄŎŜƭƭŜƴŎŜ !ǿŀǊŘǎέ 

 Star Achievers 

 Principal Awards 

 
Future possibilities: 
 Raising target achievement level for all students. 

 Reflection time. 

 House Points Systems 

 School Identity ς visual format 

 Establish further links with high achieving role models in the community 

 

Treaty of Waitangi 
ά¢ƘŜ ŎǳǊǊƛŎǳƭǳƳ ŀŎƪƴƻǿƭŜŘƎŜǎ ǘƘŜ ǇǊƛƴŎƛǇƭŜǎ ƻŦ ǘƘŜ ¢ǊŜŀǘȅ ƻŦ ²ŀƛǘŀƴƎƛ ŀƴŘ ǘƘŜ ōƛŎǳƭǘǳǊŀƭ ŦƻǳƴŘŀǘƛƻƴǎ ƻŦ !ƻǘŜŀroa New Zealand.  All 
students have the opportunity to acquire knowledge of Te ǊŜƻ aŀƻǊƛ ƳŜ ƻƴŀ ǘƛƪŀƴƎŀΦέ  The New Zealand Curriculum 

Ministry of Education (207), p.9 

 
Hampden Street School acknowledges Treaty of Waitangi in the following ways: 
 School expectations for each level-taught as stand-alone/integrated where appropriate 

 Te Kakano / Kapahaka ς one and a half hours a week ς poi, songs, dance. 

 {ǘǊŜƴƎǘƘŜƴƛƴƎ ǎŎƘƻƻƭΩǎ ǊŜƭŀǘƛƻƴǎƘƛǇ ǿƛǘƘ ƭƻŎŀƭ ƳŀǊŀŜΣ ǎŎƘƻƻƭǎ ŀƴŘ ǿƛŘŜǊ ǿƘŀƴŀǳΦ 

 Teacher resources ς (staff focus fortnightly)  

 Occasional visits to cultural venues. 

 Myths and legends. 

 Library resources ς fiction and non-fiction. 

 Singing of the National Anthem in Maori and a variety of waiata 

  Annual consultation with and reporting to our Maori community. 

 
Future Possibilities: 
 Maori electives programme 

 Further development of Te Kakano programme 

 School focus during Maori Language Week 

 Enhance physical environment 

 Increase cultural performances 

 Strengthen links with surrounding schools 

 



 
Cultural Diversity 
ά¢ƘŜ ŎǳǊǊƛŎǳƭǳƳ ǊŜŦƭŜŎǘǎ bŜǿ ½ŜŀƭŀƴŘΩǎ ŎǳƭǘǳǊŀƭ ŘƛǾŜǊǎƛǘȅ ŀƴŘ ǾŀƭǳŜǎ ǘƘŜ ƘƛǎǘƻǊƛŜǎ ŀƴŘ ǘǊŀŘƛǘƛƻƴǎ ƻŦ ŀƭƭ ƛǘǎ ǇŜƻǇƭŜΦέ 

The New Zealand Curriculum 
Ministry of Education (207), p.9 

 

Hampden Street School acknowledges Cultural Diversity in the following ways: 
 Celebrate our multi-cultural diversity through integration within our curriculum 

 Cultural Days ς language, food and costumes 

 Assembly items often reflect our cultural diversity 

 Greetings in all classes 

 School Gala ς International Foods, performances 

 
Future Possibilities: 
 Multi-Cultural Festivals ς 3 year cycle?  Art, song, dance and food 

 Developing the icons of New Zealand culture 

 Coverage of texts relating to other cultures as resources (Social Science) 

 Bring in parents as a resource 

 Closer links with our Indian and Pacific Communities 

 Link in with Multi-Ethnic Day in March  

 Develop closer links / connections with the Victory Community 

 
 

Inclusion 
ά¢ƘŜ ŎǳǊǊƛŎǳƭǳƳ ƛǎ ƴƻƴ-sexist, non-racist, and non-ŘƛǎŎǊƛƳƛƴŀǘƻǊȅΤ ƛǘ ŜƴǎǳǊŜǎ ǘƘŀǘ ǎǘǳŘŜƴǘǎΩ ƛŘŜƴǘƛŦƛŜǎΣ ƭŀƴƎǳŀƎŜǎΣ ŀōilities, and talents 
ŀǊŜ ǊŜŎƻƎƴƛǎŜŘ ŀƴŘ ŀŦŦƛǊƳŜŘ ŀƴŘ ǘƘŀǘ ǘƘŜƛǊ ƭŜŀǊƴƛƴƎ ƴŜŜŘǎ ŀǊŜ ŀŘŘǊŜǎǎŜŘΦέ          The New Zealand Curriculum 

Ministry of Education (207), p.9 

Hampden Street School acknowledges Inclusion in the following ways: 
 Open to new ideas ς non judgemental 

 Buddy Picnic - community involvement 

 School Quiz Night and Gala  

 Social club 

 New parent morning tea ς per term 

 Parent helpers thank you morning tea at the end of the year 

 Special needs register 

 Gifted and talented register and programmes 

 ESOL 

 Teachers identify cultural diversity within their class, respect, acknowledge and celebrate it 

 Assembly responsibility across all classes 

 Mother and daughter evening 

 Identify strengths and interests of students and build on them 

 Provide alternatives =e.g. photographers for the non-participants in cross country 

 Buddy classes and Buddy teachers ς offer additional support 

 Mixed teams in sporting activities 

 Parent community celebration related to Units 

 School open to community for afterhours use ς pool, hall, school grounds 

 
Future Possibilities: 
 Further identify strengths and talents and continue to build on ςuse SMS 

  Identify learning needs and increase appropriate resources 

 Buddy system for new families 

 Extend our support system for families new to New Zealand to help with language and cultural barriers 

 Family Fun Night  

 Father and son night or breakfast 

 Mother and daughter breakfast 

 



 
Learning to Learn 
ά¢ƘŜ ŎǳǊǊƛŎǳƭǳƳ ŜƴŎƻǳǊŀƎŜǎ ŀƭƭ ǎǘǳŘŜƴǘǎ ǘƻ ǊŜŦƭŜŎǘ ƻƴ ǘƘŜƛǊ ƻǿƴ ƭŜŀǊƴƛƴƎ ǇǊƻŎŜǎǎŜǎ ŀƴŘ ǘƻ ƭŜŀǊƴ Ƙƻǿ ǘƻ ƭŜŀǊƴΦέ 

The New Zealand Curriculum 
Ministry of Education (207), p.9 

 
Hampden Street School acknowledges Learning To Learn in the following ways: 
 Our Motto: Reach for the Stars 

 Formative and/or summative assessment across all curriculum levels meeting National Standards 

 Learning intentions, co-construct success criteria, self/peer assessment, self-monitoring by students of key 
competencies 

 Use our school wide sequential model for teaching and using thinking tools 

 Continue to provide regular opportunities for our students to reflect on their learning 

 Celebrate successes and achievement 

 Continue to maintain consistent practice for setting out, presenting, and editing of 
ǎǘǳŘŜƴǘǎΩ ǿƻǊƪ 

 Continue to develop student directed learning 

 
Future Possibilities: 
 Continue to provide further opportunities for students to be able to talk specifically 

about their learning to each other, teachers and parents. (student-led parent conferences) 

 Continued understanding/application of learning styles and thinking preferences by teachers and students 

 Developing sequential models for areas such as; thinking tools, school-wide Inquiry Learning 

 
 
 

Community Engagement 
ά¢ƘŜ ŎǳǊǊƛŎǳƭǳƳ Ƙŀǎ ƳŜŀƴƛƴƎ ŦƻǊ ǎǘǳŘŜƴǘǎΣ ŎƻƴƴŜŎǘŜŘ ǿƛǘƘ ǘƘŜƛǊ ǿƛŘŜǊ ƭƛǾŜǎΣ ŀƴŘ ŜƴƎŀƎŜǎ ǘƘŜ ǎǳǇǇƻǊǘ ƻŦ ǘƘŜƛǊ ŦŀƳƛƭƛŜǎΣ 
whanaǳΣ ŀƴŘ ŎƻƳƳǳƴƛǘƛŜǎΦέ       The New Zealand Curriculum 

Ministry of Education (207), p.9 

 
Hampden Street School acknowledges Community Engagement in the following ways: 

 Regular newsletters and parent information 

 Our vision includes ά9ƴŎƻuraging Community Participationέ  

 Parental support for assemblies, sports days etc. 

 Parents involved in classrooms, camps, sport, cultural days etc. 

 Communication to parents re learning 

 Communication by notebooks and diaries 

 Celebration and performances for parents e.g. end of year concert/prize giving 

 School surveys on a variety of issues 

 PTA and BOT 

 bŜƛƎƘōƻǳǊǎ ƛƴŦƻǊƳŀƭƭȅ ƛƴǾƻƭǾŜŘ ƛƴ άŎƻƳƳǳƴƛǘȅ ǿŀǘŎƘέ ŀǊƻǳƴŘ ƻǳǊ ǎŎƘƻƻƭ 

 School involves itself in community initiatives. -road safety, walking school bus 

 School web site and use of email for communication 

 Open days/afternoons for parents to be able to come in and talk to their children about their learning 

 
Future Possibilities. 

 Parent educations sessions for new entrants 

 Review how we report to parents 

 Encourage parent involvement and positive support for sports coaching 

 Investigate parents controlling the road crossing before and after school 

 

 
 



 
Coherence 
ά¢ƘŜ ŎǳǊǊƛŎǳƭǳƳ ƻŦŦŜǊǎ ŀƭƭ ǎǘǳŘŜƴǘǎ ŀ ōǊƻŀŘ ŜŘǳŎŀǘƛƻƴ ǘƘŀǘ ƳŀƪŜǎ ƭƛƴƪǎ ǿƛǘƘƛƴ ŀƴŘ ŀŎǊƻǎǎ ƭŜŀǊƴƛƴƎ ŀǊŜŀǎΣ ǇǊƻǾƛŘŜǎ ŦƻǊ ŎƻƘŜǊŜƴt 
ǘǊŀƴǎƛǘƛƻƴǎΣ ŀƴŘ ƻǇŜƴǎ Ǉ ǇŀǘƘǿŀȅǎ ǘƻ ŦǳǊǘƘŜǊ ƭŜŀǊƴƛƴƎΦέ                             The New Zealand Curriculum 

Ministry of Education (207), p.9 

 
Hampden Street School acknowledges Coherence in the following ways: 
 Provision of ICT to enhance learning across the learning areas 

 Provide opportunities for students to engage in different ways 

 A variety of assessment tools used across the school 

 ά.ǳŘŘȅέ ƻǇǇƻǊǘǳƴƛǘƛŜǎκƛƴǘŜǊŀŎǘƛƻƴκƛƴǾƻƭǾŜƳŜƴǘ 

 Staff professional development ς school wide 

 Emphasis on building on prior knowledge/learning where possible 

 Integration across the learning areas where relevant 

 School wide behaviour management procedures 

 Whole school assemblies 

 Continue to develop communication and sharing between teachers.  Share planning concepts, tracking, and then 
follow through from one to the other 

 Continue to implement our school wide Inquiry learning model 

 School wide system of assessment to ensure consistency across the school 

 Consistent use of school wide planning templates and guidelines 

 Specialist teachers employed 

 
Future possibilities: 
 Thinking tools progression 

 Build on our consistency of moderation of data in relation to the National Standards 

  School wide values programme 

 
 

Future Focus 
ά¢ƘŜ ŎǳǊǊƛŎǳƭǳƳ ŜƴŎƻǳǊŀƎŜǎ ǎǘǳŘŜƴǘǎ ǘƻ ƭƻƻƪ ǘƻ ǘƘŜ ŦǳǘǳǊŜ by exploring such significant future-focused issues as sustainability, 
ŎƛǘƛȊŜƴǎƘƛǇΣ ŜƴǘŜǊǇǊƛǎŜΣ ŀƴŘ ƎƭƻōŀƭƛǎŀǘƛƻƴΦέ      The New Zealand Curriculum 

Ministry of Education (2007), p.9 

 
Hampden Street School acknowledges Future focus in the following ways: 

 Enterprise is highlighted as school disposition/learning quality and is part of our vision for our students 

 We provide opportunities for our students to display leadership in these ways:  
o Student council 
o Librarians 
o Sports squad 
o Assemblies 
o Classroom responsibilities 
o Flag monitor 
o Recycling 

o Buddy classes 
o Globalisation-connect to the world via ICT 
o Edible Gardens run by classes 
o School Website 
o Use of the library intranet and OPAC 
o Future Problem Solving & Creative Thinking 

 
Future Possibilities: 
 Enviroschools group established 

 Increase use of blogs 

 Continue professional development and up-skilling on the practical use of ICT across all learning areas as a tool to 
enhance learning 

 House captains  

 Education for sustainability is a school wide focus 

 Peer Mediators 

 Friendship Area 

 ¢ŜŀŎƘŜǊ ΧCƛƴŘ ŀ CǊƛŜƴŘ 

 Citizenship Award 



 
7. Learning Areas  and Curriculum Design   

 
 
The New Zealand Curriculum specifies eight learning areas: 

 
V English 
V Mathematics and Statistics 
V Science 
V Social Science 
V Technology 
V The Arts 
V Health and Physical Education 
V Learning Languages 

 
Each area forms part of a broad, general education, and provides a framework for learning. 
 

The learning areas of English and Mathematics & Statistics are of priority. They will be taught separately, and 
integrated where appropriate.  
 

The skills of PE and The Arts, and some aspects of health (Mental Health and Sexuality) will be taught 
separately and again, integrated where appropriate.   
 

Learning Languages ς incorporating Te Reo Maori and Tikanga ς will be taught using the MOE Curriculum 
Guidelines for teaching and learning Te Re Maori and incorporated into all learning areas where appropriate. 
 

 All other areas, Science, Social Sciences, Health and Technology will be taught using Concepts / Big Ideas. We 
have selected the following concepts through which we will deliver these areas. 

 
 

 Sustainability  - Science, Technology, Social Science 

 Energy - Science 

 Change- Science, Technology, Social Science 

 Community ς Social Science, Health 

 Survival ς Science, Social Science 

 Systems and Structures- Science, Technology, Social Science  

 Hauora/ Well-being - Health 

 Challenge /Innovation ςSocial Science, Technology 

 
 
The delivery of the curriculum at Hampden Street School is based on our Vision and Values and the identified 
needs of our students. Our programmes of work will alwayǎ ǊŜŦƭŜŎǘ ǘƘŜǎŜ ǾŀƭǳŜǎ ŀƴŘ ƻǳǊ [ŜŀǊƴŜǊǎΩ 
Dispositions, which are our definition of the key competencies.  

 

 

 



ENGLISH 
 

Competency in English is the key to all further learning. 
It is being able to understand, use and create oral, visual and written texts to communicate. 

 

Structure   

Two strands, interconnected, each encompassing oral written and visual forms of the language.  

 Making meaning of information (listening reading and viewing) 

 Creating meaning (speaking, writing and presenting) 
Students need to practice both strands at each level of the curriculum. 

 

Statement of Intent 

English is fundamental to accessing and succeeding in other areas. As an essential learning area it is prioritised 
in our curriculum with all aspects covered daily, explicitly and/or through integration. 
 

Teachers will specifically teach the necessary skills for students to develop independence in effective 
communication. Integration across the curriculum will provide the genre and context for learning, when 
appropriate. English programmes will be increasingly sophisticated and challenging, building on prior learning. 
Teachers will provide opportunities to practise, consolidate and extend for all learners on a daily basis. 
 
Students will be immersed in a literature rich environment that provides motivation, quality exemplars and 
celebrates their learning outcomes. Students will be taught to address their specific learning needs as 
identified through a variety of formative and summative assessment types. Students who are not achieving 
are catered for through support in Reading Recovery, Learning Support and Resource Teachers of Learning 
and Behaviour, RT Lits, ORRS and IEPs.  

 
Best practice ensures teachers will: 

 Set high expectations 

 Teach to the needs of the student and provide opportunities to extend learning 

 Model correct language skills and quality examples 

 Provide appropriate learning tools and resources suitable to level of learning and learning intention 

 Give specific feedback / feed forward related to ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎ ƛƴǘŜƴǘƛƻƴǎ and success criteria 

 Use assessment to plan, modify and implement programmes 

 Participate in relevant professional development to enhance students learning outcomes 

 Incorporate ICT tools and thinking skills to enhance teaching programmes and learning outcomes 

 Use the New Zealand Curriculum Exemplars and National Standards to model qualities, level expectations 
and to moderate student achievement 

 

Teaching and Learning Programmes 

Refer to the Practice section of the HSS Curriculum ς From Philosophy to Practice for specific details on the 
following programmes: 

 Oral Language   

 Reading  

 Information Literacy 

 Written Language  

 Handwriting  

 Spelling  
 



Planning 
English is collaboratively planned within syndicates. English overviews are developed at syndicate and class 
level ensuring natural links are utilised and relevant text types are covered. English text types are selected to 
align with topic concepts and contexts, curriculum coverage and life events and experience. 
 
Community, national and global events will also guide when specific text types are used. School wide planning 
templates are used throughout the school.  Assessment information will guide the grouping of students and 
the development of specific, needs based learning intentions.  The NZC will be used as a key resource for 
planning to ensure balanced and increasingly sophisticated and challenging English programmes are 
developed. 

 
The English Programme will: 

 Engage and motivate students through authentic contexts that allow students to make connections to 
other learning areas and authentic life situations 

 Equip students with life skills in order to effectively communicate  

 Teach skills for both gaining and creating meaning 

 Ensure students are active learners by knowing what they are learning and the purpose for it 

 {ǘǳŘŜƴǘǎΩ ƴŜŜŘǎ ŀǊŜ ƛŘŜƴǘƛŦƛŜŘ ŀƴŘ ŘƛŦŦŜǊŜƴǘƛŀǘŜŘ programmes are provided 

 Students are exposed to a variety of strategies 

 Share and ceƭŜōǊŀǘŜ ŎƘƛƭŘǊŜƴΩǎ ŀŎƘƛŜǾŜƳŜƴǘǎ 

 Provide an environment that is rich in text 

 Integrate ICT tools and Thinking Skills to enhance teaching and learning across all language strands, as 
appropriate 

 

Assessment 

Assessment and reporting are ǳǎŜŘ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ŜŀŎƘ ŎƘƛƭŘΩǎ specific learning needs in English are 
progressively achieved. Assessment information will guide the grouping of students and the development of 
specific, needs based, learning intentions. As well on-going formative assessment, other assessment activities 
will be planned for to provide evidence for next step learning and accurate information for reporting on 
progress and achievement. The types of assessment used will be varied, appropriate to the purpose and 
provide meaningful information that will direct future teaching. 

 
Assessment information will: 

 Provide evidence to guide future teaching and learning 

 Ensure that students have ownership of the process and outcomes 

 Be shared with students (and parents) honestly 

 Include assessing and evaluating in a variety of forms (ƻōǎŜǊǾŀǘƛƻƴΣ ǎǘǳŘŜƴǘǎΩ ƻǿƴ ǊŜŎƻǊŘƛƴƎΣ 
discussion, peer and self-assessment) 

 Be kept in teacher records, studentǎΩ ƭŜŀǊƴƛƴƎ ƭƻƎǎ, and electronically 
 
Types of assessment for English include: 

 Formative and summative assessments (running records, P.A.T, 6 year nets, STAR, e-asTTle) 

 Anecdotal observational notes and evidence 

 Objective (rubrics) 

 e-Portfolios 

 Learning Logs 

 Use of MoE exemplars to guide accurate moderation of students 

 Self and peer assessment and evaluations against success criteria 

 School Entrant & Six  Month Assessments 

 Literacy Learning Progressions 

 National Standards progressions 



Refer to the Assessment Schedule in the Procedures and Policies section of the HSS Curriculum ς From 
Philosophy to Practice for specific requirements. 
 

Reporting 

We have a responsibility to report to parents, students, BOT and the wider community about learning and 
progress. Reporting in English will occur at least four times yearly through learning logs, oral interviews and 
written reports.  
 
Reporting to the BOT 

 Analysis of Variance Report for the MoE is presented to the Board in March 

 Comprehensive reports on Progress and Achievement in English are presented to the Board twice 
annually 

 wŜǇƻǊǘƛƴƎ ǿƛƭƭ ŀƭǎƻ ƛƴŎƭǳŘŜ ǎǘǳŘŜƴǘǎΩ ǇǊƻƎǊŜǎǎ ŀƎŀƛƴǎǘ ǘƘŜ bŀǘƛƻƴŀƭ {ǘŀƴŘŀǊŘǎ 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



MATHEMATICS AND STATISTICS 
 

Mathematics is the exploration and use of patterns and relationships in quantities, space and time. 
Statistics is the exploration and use of patterns and relationships in data. These are related, but different 
ways of thinking and solving problems. Mathematics and statistics use symbols, graphs and diagrams to 
find and communicate patterns and relationships and create models. 

 

Structure  

Mathematics and Statistics consists of three strands: 

 Number and Algebra  (calculating using appropriate methods, estimating,  understanding patterns and 

relationships found in numbers) 
 Geometry and Measurement (Geometry covers recognising and using properties of shapes, describing 

position and movement. Measurement is using appropriate units to predict and calculate) 
 Statistics  (Solving problems using appropriate data, communicating findings) 

   

Statement of Intent   

Mathematics and Statistics ŘŜǾŜƭƻǇǎ ǎǘǳŘŜƴǘǎΩ ŀōƛƭƛǘƛŜǎ ǘƻ ǘƘƛƴƪ ŎǊŜŀǘƛǾŜƭȅΣ ŎǊƛǘƛŎŀƭƭȅΣ ǎǘǊŀǘŜƎƛŎŀƭƭȅ ŀƴŘ ƭƻƎƛŎŀƭƭȅΦ 
As an essential learning area it is prioritised in our curriculum through a daily programme which includes 
explicit teaching and integration where possible. 
 
Teachers will provide a comprehensive, balanced and needs-based programme that addresses student needs, 
builds on prior learning and provides opportunities to transfer and integrate learning to other areas. 
 
Students will be assessed and taught according to their learning needs at their correct level. Students not 
meeting school-wide expectations will be identified and provided with appropriate support. Students should 
be thinking mathematically and statistically through using the following processes: 

 Making sense and finding connections  

 Visualising and representing 

 Reflecting and communication 

 Seeking patterns and generalizing 

 Modelling and predicting 

 Posing questions and solving problems 

 Using and interacting with technologies 

 Estimating and being precise 

 Conjecturing and verifying/proving 
 
Best practice ensures teachers will: 

 Show evidence of current teaching practices with emphasis on the Numeracy 

 Use a combination of knowledge and strategy activities when teaching Numeracy and other strands with 
appropriate resources and equipment at all levels 

 Provide a range of relevant, meaningful and motivating experiences 

 Allow students time to reflect on, and consolidate what they have learnt in Mathematics 

 Follow the teaching model (materials, imaging, and number properties) 

 Provide opportunities for students to calculate record and present in a variety of ways 

 Question students to develop and extend their higher thinking skills 

 Incorporate ICT tools and thinking skills to support and extend learning 

 5ŜǾŜƭƻǇ ǎǇŜŎƛŦƛŎ ƭŜŀǊƴƛƴƎ LƴǘŜƴǘƛƻƴǎ ŀƴŘ {ǳŎŎŜǎǎ /ǊƛǘŜǊƛŀΩǎ ǿƛǘƘ ǎǘǳŘŜƴǘǎΩ understanding 

 Provide students with on-going feedback and feed forward related to their specific learning intentions 
and success criteria (oral, written, peer, self) 
 



Teaching and Learning Programmes 

Refer to the Practice section of the HSS Curriculum ς From Philosophy to Practice for specific details on the 
following programmes: 

 NUMPA 

 Mathematics curriculum overview 

 Benchmarks and Progressions 
 

Planning 
The Number and Algebra strand planning is guided by the Numeracy Project in class programmes. Other 
strands are planned for within syndicates where possible, using shared planning and guided by a school-wide 
overview. Teachers also develop unit plans for the other strands based on their class needs and curriculum 
expectations. Planning allows for natural links, integration and authentic contexts while ensuring key 
mathematical concepts are covered.  
 

wide planning templates are used throughout the school.  Assessment information will guide the 
grouping of students and the development of specific, needs based learning intentions.  The NZC will 
be used as a key resource for planning to ensure balanced and increasingly sophisticated and 
challenging Mathematics programmes are developed. 
 
The Mathematics Programme will 

 Ensure students are grouped according to ability 

 Show a purposeful link if integrated into another subject 

 Use of school planning templates 

 Be a minimum of 40 minutes per day  

 Be planned with specific learning intentions, success criteria and learning outcomes related to each 
needs based group activity 

 Include specific details in the planning about the activity (book and page number related to each group) 

 Include on-going opportunities for formative and relevant summative assessment 

 Have independent knowledge and strategy practice activities 

 Have a balance of knowledge and strategy in Numeracy 

 Comprise of teaching and learning activities that meet the identified needs of students 
 

Assessment 

Assessment and reporting are ǳǎŜŘ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ŜŀŎƘ ŎƘƛƭŘΩǎ ǎǇecific learning needs in Mathematics are 
progressively achieved. Assessment information will guide the grouping of students and the development of 
specific, needs based, learning intentions. As well on-going formative assessment, other assessment activities 
will be planned for to provide evidence for next step learning and accurate information for reporting progress 
and achievement. The types of assessment used will be varied, appropriate to the purpose and provide 
meaningful information that will direct future teaching. 
 

Assessment information will: 
 Provide evidence to guide future teaching and learning 

 Ensure that students have ownership of the process and outcomes 

 Be shared with students (and parents) honestly 

 LƴŎƭǳŘŜ ŀǎǎŜǎǎƛƴƎ ŀƴŘ ŜǾŀƭǳŀǘƛƴƎ ƛƴ ŀ ǾŀǊƛŜǘȅ ƻŦ ŦƻǊƳǎ όƻōǎŜǊǾŀǘƛƻƴΣ ǎǘǳŘŜƴǘǎΩ ƻǿƴ ǊŜŎƻǊŘƛƴƎΣ 
discussion, peer and self-assessment) 

 Be kept in teacher recoǊŘǎΣ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎ ƭƻƎǎΣ ŀƴŘ ŜƭŜŎǘǊƻƴƛŎŀƭƭȅ 
 
Types of assessment for Mathematics include: 

 Formative and summative assessments ( NUMPA, IKAN, GLOSS, e-asTTle) 

 Anecdotal observational notes and evidence 



 Objective (rubrics) 

 e-Portfolios 

 Learning Logs 

 Use of MoE exemplars to guide accurate moderation of students 

 Self and peer assessment and evaluations against success criteria 

 School Entrant & Six  Month Assessments 

 National Standards progressions 
Refer to the Assessment Schedule in the Procedures and Policies section of the HSS Curriculum ς From 
Philosophy to Practice for specific requirements. 
 

Reporting 

We have a responsibility to report to parents, students, BOT and the wider community about learning and 
progress. Reporting in Mathematics will occur at least four times yearly through learning logs, oral interviews 
and written reports.  
 
Reporting to the BOT 

 Analysis of Variance Report for the MoE is presented to the Board in March 

 Comprehensive reports on Progress and Achievement in Mathematics are presented to the Board 
twice annually 

 wŜǇƻǊǘƛƴƎ ǿƛƭƭ ŀƭǎƻ ƛƴŎƭǳŘŜ ǎǘǳŘŜƴǘǎΩ ǇǊƻƎǊŜǎǎ ŀƎŀƛƴǎǘ ǘƘŜ bŀǘƛƻƴŀƭ {ǘŀƴŘŀǊŘǎ 

 
 
 
 
 
 

 
 
 
 
 
 
 
 

        Hands-on activities  
 
 
 

 
 
 
 
 
 
 
 

 
   Maths in the playground  



SCIENCE 
 

Scientific progress comes from logical, systematic work, and from creative insight, built on a foundation of 
respect for evidence. It involves generating and testing ideas, while investigating, understanding and 
explaining concepts. 
 

Structure   

The fundamental aims of science are grouped into five strands. 
 Understanding of the Nature of Science (interwoven through all strands) 

 Living World (understanding how living things interact with each other and their environment) 

 Planet Earth and Beyond (understanding the interconnecting systems of the Earth and beyond) 

 Physical World (understanding of wide range of physical phenomena) 

 Material World (understanding the fundamental properties of chemistry and to make sense of the world) 

 

Statement of Intent 

Science is able to inform problem-solving and decision-making in many areas of life as many of the major 
challenges and opportunities that confront our world need to be approached from a scientific perspective.  

These scientific concepts have been identified to provide as broad a range of scientific experiences in all 
strands as possible. 

 Change 

 Sustainability  

 Energy 

 Systems & Structures  

 Survival  
Through these concepts our students will develop enduring understandings. These are linked to the science 
strands and taught through a variety of contexts. Each year students will have opportunities to learn about 
scientific concepts with teachers providing opportunities to make natural links to our school vision, values and 
other learning areas. 
 
There will be a main Science focus for at least one term per year with minor focuses and relevant integration 
at other times to ensure natural links across the curriculum occur. Science is taught through the Inquiry 
Learning approach with teachers leading learning until children develop competence to move to greater levels 
of independence. The Science programme aims to be motivating and meaningful for students, taught through 
practical experience and experiments. Where possible, learning will relate to community activities and 
expectations, draw on community resources, expertise and needs, and provide access to relevant resources 
and visits to enhance learning. 
 
Teachers will provide authentic, relevant and motivating learning opportunities with real life contexts and 
opportunities to transfer and integrate learning to other areas. Specific scientific symbols, conventions and 
vocabulary, that allow students to explain the world and beyond, will be taught explicitly.  Scientific 
knowledge and understanding will be developed through the use of our school Inquiry Learning model.   
Teachers will provide opportunities for students, related to understandings of issues, to take action on issues. 
 
Students will be provided with opportunities to ask questions, gather evidence and exploring models and 
participate in experiments. They will be empowered to make decisions based on evidence and their 
developing scientific knowledge and understandings.  
 

 



Teaching and Learning Programmes 

Planning 
Planning in Science includes school-wide and syndicate planning. The Yearly Overview identifies the Concept, 
Enduring Understandings and timeframe for the teaching of Science and is developed at a school wide level. 
Syndicate unit planning then develops the unit of work through relevant and meaningful learning contexts. 
Science planning is completed by either using the school Inquiry Process planning template or unit planning 
template.  
Refer to the Templates section of the HSS Curriculum ς From Philosophy to Practice for specific details. 
Units on Science will: 

 Provide hands on and relevant lessons and experiments that engage and require all students to 
participate 

 Teach specific scientific processes and procedures to ensure children can undertake experiments 
independently 

 Implement safety considerations when planning and undertaking science lessons 

 Appropriately incorporate the HSS Inquiry Learning Model 

 Provide scientific activities and experiments set at an appropriate and challenging level 
 

Assessment 

Science will be assessed using a range of formative ŀƴŘ ǎǳƳƳŀǘƛǾŜ ŀǎǎŜǎǎƳŜƴǘ ŀǇǇǊƻŀŎƘŜǎΦ ¢ƘŜ ŎƘƛƭŘǊŜƴΩǎ 
abilities and attitudes are assessed against the School Vision and against the Learning Intentions that are 
derived from the Enduring Understandings.  Specific areaΩs focus, and method of gathering evidence to 
support this, will be identified during the planning stage.  

Assessment information will: 
 Provide evidence to guide future teaching and learning 

 Ensure that students have ownership of the process and outcomes 

 Be shared with students ( feedback / feedforward) 

 Include assessing and evaluating in a variety of fƻǊƳǎ όƻōǎŜǊǾŀǘƛƻƴΣ ǎǘǳŘŜƴǘǎΩ ƻǿƴ ǊŜŎƻǊŘƛƴƎΣ 
discussion, peer and self-assessment) 

 .Ŝ ƪŜǇǘ ƛƴ ǘŜŀŎƘŜǊ ǊŜŎƻǊŘǎΣ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎ ƭƻƎǎΣ ŀƴŘ ŜƭŜŎǘǊƻƴƛŎŀƭƭȅ 

Types of assessment for Science include: 
 Formative and summative assessments  

  Anecdotal observational notes and evidence 

 Objective (rubrics)  

 e-Portfolios 

 Learning Logs 

 Use of MoE exemplars to guide accurate moderation of students 

 Self and peer assessment and evaluations against success criteria 
 

Reporting 

Reporting in Science will be on one or both of the following aspects: 

 Student achievement against the Enduring Understandings 

 [ŜŀǊƴŜǊǎΩ vǳŀƭƛǘƛŜǎ ǘƘǊƻǳƎƘ ǘƘŜ YŜȅ /ƻƳǇŜǘŜƴŎƛŜǎ 
Information gathered is reported using the following techniques: 

 In class, to the wider school and community through sharing, display and celebration  

 Providing on-going feedback and feed-forward  

 e- Portfolios and Learning Logs (teacher analysis /student self-assessment as appropriate)  

 Parent teacher interviews  

 End of year written report 

 Data is collated and delivered to BOT and other interested educational parties upon request 



SCIENCE 
CONCEPTS 

STRAND(S) ENDURING UNDERSTANDINGS 
{ǘǳŘŜƴǘǎ ǿƛƭƭ ǳƴŘŜǊǎǘŀƴŘ ǘƘŀǘ Χ 

POSSIBLE CONTEXTS 
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Physical World 
 

 Forces can be harnessed to create energy. 

 Energy has many forms 

 Relationships exist between the energy 
source and its effect 

 Solar energy 

 Cells and circuits 

 Water 

 Wind turbines 

 Hydroelectric 
power 

 Coal/Pellet/Wood 
fires 

 Growth of plants 

 Plants 

 Kitchen chemistry 
(melting, freezing, 
fizzing, foaming, 
dissolving, boiling, 
beating, shaking) 

 Heat/Light/Electri
city/Sound/Magne
tism 

 Push/Pull (Bikes), 
pulleys and wind 

 Sun 

 Wind 

 Insulation 

 Water/Dams/Tide
s 

 Food chains 

 Survival of the 
fittest 

 Burning  

 Biofuel 

 Fibre and Fabrics 

 Farming 

 Conservation 

 Forestry 

 NZ bush 

 Water cycle 

 Food chain 

 Global warming 

 Endangered 
species 

 Antarctica/Animal
s and food chain 

 Coastal processes 
ς erosion 

 Adaptation 

 Minibeasts 

 Rainforest 

 Natural Selection 

 Photosynthesis 

 Classification  

 Weather systems 

 Seasons 

 Weather  

 The Solar System 

 Moon patterns 

 Our Country 

 Space Travel 

 Volcanoes 

 Marine Reserves 

 Experiments 

 Plants, animals 
adaptation and 
interdependence 

 Moon patterns 

 Eclipses 

 Shadows 

 Weather, water cycle 

 Erosion 

 Fizzing and foaming ς 
kitchen chemistry 

 Mystery Substances 

 Volcanoes 

 Tectonic Plates ς 
landforms 

 Fossils / Rocks 

 Forensics 

 Local environments( 
Boulder Bank, Cable Bay, 
Nelson Waterways) 

 Animals 

 Plants 

 Sealife / Aquatic 

 Habitats 

 Dinosaurs 

 Life Cycles 

 Disasters 

 Space  

 Our Planet 
 

Planet Earth 
 

 While energy originally comes from the sun, 
we access and store it in a variety of ways. 

Living World 
 

 Plants convert energy into food 

 Animals convert food into energy 

Material 
World 
 

 Chemical reactions occur around us all the 
time 
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ty Living World  We all have a responsibility to look after our 
world for our and future generations 

 Living things depend on each other and the 
environment 
 

Planet Earth  We all have a responsibility to look after our 
world for our and future generations 

 Earth resources are finite 
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Living World 
 

 Living things have certain requirements so that 
they can stay alive 

 There are many different living things in the 
world and they can be grouped in different ways 

Physical World 
 

 There are explanations for different phenomena, 
eg. force & motion 

 There are a range of contemporary issues/ 
challenges which have potential technological 
solutions 

Planet Earth 
and Beyond 
 

 Weather patterns can be observed and predicted 
and affect climate, landforms and life 

 Water, air, rocks/soil and life forms make up our 
planet and are our resources 

 9ŀǊǘƘΩǎ п ǎȅǎǘŜƳǎ ƛƴǘŜǊŀŎǘ ǿƛǘƘ ǘƘŜ ǎƻƭŀǊ ǎȅǎǘŜƳ 
to support life on it 
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Nature of 
Science 

 Science knowledge is constantly re-
evaluated in the light of new evidence 

Living World 
 

 Living things adapt and evolve over time in 
response to environmental change and/or 
human impact 

Planet Earth 
and Beyond 
 

 Changes in landforms over time can occur as 
a result of the effect of heat, water, pressure 
and human activity. 

 We are part of a changing universe 

Material 
World 

 Chemical and physical changes occur when 
materials are mixed, heated or cooled and 
comparisons can be made 
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Living World 
 

 [ƛǾƛƴƎ ǘƘƛƴƎǎΩ ǎǇŜŎƛŦƛŎ ǎǘǊǳŎǘǳǊŜǎ ƘŀǾŜ ǇŀǊǘƛŎǳƭŀǊ 
functions which contribute to individual species 
survival 

 Relationships between structure and function 
evolve over many generations  

Planet Earth 
and Beyond 

 Humans can affect the interdependence of living 
things in different ways 

 Earth provides all the resources to sustain life 



SOCIAL SCIENCES 
 
Social Science is about how societies work. It encompasses how people participate as critical active, 
informed and responsible citizens. Contexts are drawn from the past, present and the future, and from 
places within and beyond New Zealand. 

Structure   

Social Science is structured in to four conceptual strands that are developed through an Inquiry process. 
 Identity, culture and organisation (about society and communities and how they function) 

 Place and Environment (how people perceive, represent, interpret, and interact with places and environments. It 

is about developing an understanding of the relationships that exist between people and the environment) 

 Continuity and Change (about past events, experiences, and actions and the changing ways in which these have 

been interpreted over time) 
 Economic World (about the ways in which people participate in economic activities) 

 

Statement of Intent 

These Social Science concepts have been identified as key areas for development: 

 Change 

 Sustainability 

 Community 

 Systems & Structures  

 Survival  

 Challenge /Innovation 
These concepts, and the supporting enduring understandings, ensure a variety of learning experiences across 
all Social Science strands and provide a broad range of possible learning contexts. There will be one major 
Social Science focus for a term each year using an inquiry learning approach. Minor focuses and relevant 
activities will be integrated at other times to ensure natural links across the curriculum are made. 
 
Teachers will use relevant expertise and resources available in our local and wider community to help 
enhance the relevance and purpose of learning for our students. When teaching Social Sciences teachers will 
ensure that the cultural diversity of our school community is acknowledged and utilised. 
 
Students will have opportunities to learn about Social Science through specific inquiry learning, appropriate 
integration and by teachers making authentic links to our school vision and values. 
 
Best practice ensures teachers will: 

 Model and establish an expectation of respect for and empathy of others 

 Provide motivating, relevant and meaningful contexts for learning in response local or wider 
community needs 
 

Teaching and Learning Programmes 

Planning 
Planning in Social Science includes school-wide and syndicate planning. The Yearly Overview identifies the 
Concept, Enduring Understandings and timeframe for the teaching of Social Science and is developed at a 
school wide level. Syndicate unit planning then develops the unit of work through relevant and meaningful 
learning contexts. Social Science planning is completed by either using the school Inquiry Process planning 
template or unit planning template.  
Refer to the Templates section of the HSS Curriculum ς From Philosophy to Practice for specific details. 
 
 
Units on Social Science will: 



 Develop deeper understandings of how communities interact in different settings 

 Participate in social action as a response understanding gained  

 Appropriately incorporate the HSS Inquiry Learning Model 

 Develop and use effective questioning and research skills that promote deeper understanding 

 Provide a range of opportunities to create an understanding of, and empathy with others 
 

Assessment 

Social Science will be assessed using a range of formative and summative assessment approaches. The 
ŎƘƛƭŘǊŜƴΩǎ ŀōƛƭƛǘƛŜǎ ŀƴŘ attitudes are assessed against the School Vision and against the Learning Intentions 
that are derived from the Enduring Understandings.  Specific areaΩs focus, and method of gathering evidence 
to support this, will be identified during the planning stage.  

 
Assessment information will: 

 Provide evidence to guide future teaching and learning 

 Ensure that students have ownership of the process and outcomes 

 Be shared with students ( feedback / feedforward) 

 Include assessing ŀƴŘ ŜǾŀƭǳŀǘƛƴƎ ƛƴ ŀ ǾŀǊƛŜǘȅ ƻŦ ŦƻǊƳǎ όƻōǎŜǊǾŀǘƛƻƴΣ ǎǘǳŘŜƴǘǎΩ ƻǿƴ ǊŜŎƻǊŘƛƴƎΣ ŘƛǎŎǳǎǎƛƻƴΣ 
peer and self-assessment) 

 .Ŝ ƪŜǇǘ ƛƴ ǘŜŀŎƘŜǊ ǊŜŎƻǊŘǎΣ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎ ƭƻƎǎΣ ŀƴŘ ŜƭŜŎǘǊƻƴƛŎŀƭƭȅ 

 
Types of assessment for Social Science include: 

 Formative and summative assessments  

 Anecdotal observational notes and evidence 

 Objective (rubrics) 

 e-Portfolios 

 Learning Logs 

 Use of MoE exemplars to guide accurate moderation of students 

 Self and peer assessment and evaluations against success criteria 
 

Reporting 

Reporting in Social Science will be on one or both of the following aspects: 

 Student achievement against the Enduring Understandings 

 [ŜŀǊƴŜǊǎΩ vǳŀƭƛǘƛŜǎ ǘƘǊƻǳƎƘ ǘƘŜ YŜȅ /ƻƳǇŜǘŜƴŎƛŜǎ 
Information gathered is reported using the following techniques: 

 In class, to the wider school and community through sharing, display and celebration  

 Providing on-going feedback and feed-forward  

 e- Portfolios and Learning Logs (teacher analysis /student self-assessment as appropriate)  

 Parent teacher interviews  

 End of year written report 

 Data is collated and delivered to BOT and other interested educational parties upon request 
 

 
 



SOCIAL SCIENCE 

CONCEPTS 
STRAND(S) ENDURING UNDERSTANDINGS 

{ǘǳŘŜƴǘǎ ǿƛƭƭ ǳƴŘŜǊǎǘŀƴŘ ǘƘŀǘ Χ 
POSSIBLE CONTEXTS 
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Identity, 
Culture & 
Organisation 

 Cultures change as a result of interactions between diverse 
groups of people 

 Family, friends 

 Being a New Zealander 

 Immigration 

 Pakeha/Maori settlement of NZ 

 ANZAC 

 Tangata whenua 

 Founders Park 

 Our local history 

 World History 

 Early Nelson 

 Transportation 

 Irrigation 

 Recycling 

 Budgeting 

 Waterways 

 Habitats 

 Endangered Species 

 Waimarama Sanctuary 

 DOC reserves. LEARNZ 

 Games 

 Movies 

 Government & Law 

 Freedom 

 Civil Rights 

 Civil Defence 

 Money 

 Ancient Civilisations 

 They Shaped the World 

 Tourism 

 Local/National government 

 Groups within our community 

 Organisations e.g. DOC, City 
Council  

 Looking local marae cultures 
within our school 

 Different cultures 

 People 

 Food 

 Kiwiana  

 Celebrations 

 Current Events 

 Our Planet 

 Mythical Creatures 

 Sports 

 PrEP / Enterprise Programme 

 Conflict 

 Disasters  

 War 

Continuity & 
Change 
 

 ¢ƛƳŜ ŀƴŘ ŎƘŀƴƎŜ ŀŦŦŜŎǘ ǇŜƻǇƭŜΩǎ ƭƛǾŜǎ 

 People remember and record their past in different ways 

 The place we live in today has been shaped by actions and events 
from the past 

 Early Polynesian and European migration to NZ have continuing 
significance for Tangata Whenua and communities 

 Our culture continues to evolve because of global influences 

 Our past has an influence on our unique kiwiness 

Economic 
World 
 

 Who does what to make our economy work? 

 Economic activity(consumption, production and distribution of 
goods) has changed over times as a result of the way we live and 
our changing needs 
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ty Economic 

World 
 

 The decisions which people make about the use of resources 
impact on our environment 

Place & 
Environment 
 

 There are connections between people and the environment 
and these need to be monitored so that the natural 
resources are protected 
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Identity, 
Culture & 
Organisation 
 

 Groups have systems and structures for implementing rules 
and laws 

 Leadership of groups is acquired and exercised in different 
ways, and this has positive and negative consequences for 
communities and societies 

Continuity & 
Change 

 Systems and Structures have changed over the years 

Economic 
World 

 There are systems in place to protect consumers 
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Identity, 
Culture & 
Organisation 
 

 Cultural practices vary and express peoples customs, traditions and 
values 

 We may not think, feel or act the same but we all belong to a 
community and have rights and responsibilities 

 Groups make decisions and these impact on communities 

 People belong to groups for different reasons 

 tŜƻǇƭŜΩǎ ŎǳƭǘǳǊŀƭ ǇǊŀŎǘƛŎŜǎ ŀǊŜ ŜȄǇǊŜǎǎŜŘ ƛƴ ǘƘŜƛǊ Řŀƛƭȅ ƭƛǾŜǎ 

 The cultural practices of people in NZ reflect their customs, traditions 
and values 

 The role of Maori as Tangata Whenua is significant in New Zealand 
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n Economic 
World 

 People persevere to overcome challenges in developing 
entrepreneurial skills and innovative ideas 

  Many different roles are required in a successful economic 
society 

Place & 
Environment 

 People react in different ways to challenges in the 
environment 

 Innovation is often a result of meeting needs in society 
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Identity, Culture 
& Organisation 

 People use different ways to protect their identity and 
culture 

Continuity & 
Change 

 The present is what has derived from the past 

Economic 
World 

 Economic decisions in society affect people in different ways 

Place & 
Environment 

 The relationship between people and the environment 
dictates survival  



TECHNOLOGY 

 
 

Technology is intervention by design. Technology uses ideas and resources to develop and adapt products 
and systems to fulfil needs and to realise opportunities. 
 

Structure   

Technology has three integrated strands that are usually taught together. 

 Technological Practice (the process of developing a technological project, through a design process) 

 Technological Knowledge (understanding how and why products and systems work) 
 Nature of Technology (developing an understanding of the impact of technology on society and the 

environment) 
 

Statement of Intent 

These concepts have been identified to provide a base for our school based Technology curriculum. 

 Change 

 Sustainability 

 Systems & Structures  

 Challenge /Innovation 
Through these concepts students will explore the enduring understandings and participate in a range of 
learning experiences and contexts that encompass the three technology strands. Technology will be 
motivating and meaningful, whilst encouraging innovative and creative thinking. There will be one major 
Technology focus for a term each year, using an inquiry learning approach. Minor focuses and relevant 
activities will be integrated at other times to ensure natural links across the curriculum are made. 
 
Teachers will lead learning until children develop competence to move to greater levels of independence. 
They will, where possible, ensure learning relates to community activities and expectations, draws on 
community resources, expertise and needs, and provides access to relevant resources and visits to enhance 
learning.  
 
Students will be encouraged to find a range of technological solutions and outcomes, share and reflect on the 
process, result and future possibilities. They will be encouraged to use a variety of thinking tools to problem-
solve effectively. 
  
Best practice ensures teachers will: 

 Plan and deliver relevant, purposeful topics to study 

 Use the Inquiry Model, or aspects of the Inquiry process 

 Provide a safe environment where children feel secure in experimenting 

 Teach specific technological and design skills 
 

Teaching and Learning Programmes 

Planning 
Planning in Technology includes school-wide and syndicate planning. The Yearly Overview identifies the 
Concept, Enduring Understandings and timeframe for the teaching of Technology and is developed at a school 
wide level. Syndicate unit planning then develops the unit of work through relevant and meaningful learning 
contexts. Technology planning is completed by either using the school Inquiry Process planning template or 
unit planning template.  
Refer to the Templates section of the HSS Curriculum ς From Philosophy to Practice for specific details. 



 
 
Units on Technology will:  

 Appropriately incorporate the HSS Inquiry Learning Model 

 Be practical and hands on 

 Focus on solving, or designing a solution, to a problem 

 Include the production of a final product 

 Involve testing, trailing, modifying, adapting and evaluating 
 

Assessment 

Technology will be assessed using a range of formative and summative assessment approacƘŜǎΦ ¢ƘŜ ŎƘƛƭŘǊŜƴΩǎ 
abilities and attitudes are assessed against the School Vision and against the Learning Intentions that are 
derived from the Enduring Understandings.  Specific areaΩs focus, and method of gathering evidence to 
support this, will be identified during the planning stage.  

 
Assessment information will: 

 Provide evidence to guide future teaching and learning 

 Ensure that students have ownership of the process and outcomes 

 Be shared with students ( feedback / feedforward) 

 Include assessing and ŜǾŀƭǳŀǘƛƴƎ ƛƴ ŀ ǾŀǊƛŜǘȅ ƻŦ ŦƻǊƳǎ όƻōǎŜǊǾŀǘƛƻƴΣ ǎǘǳŘŜƴǘǎΩ ƻǿƴ ǊŜŎƻǊŘƛƴƎΣ ŘƛǎŎǳǎǎƛƻƴΣ 
peer and self-assessment) 

 .Ŝ ƪŜǇǘ ƛƴ ǘŜŀŎƘŜǊ ǊŜŎƻǊŘǎΣ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎ ƭƻƎǎΣ ŀƴŘ ŜƭŜŎǘǊƻƴƛŎŀƭƭȅ 

 
Types of assessment for Technology include: 

 Formative and summative assessments  

 Anecdotal observational notes and evidence 

 Objective (rubrics) 

 e-Portfolios 

 Learning Logs 

 Use of MoE exemplars to guide accurate moderation of students 

 Self and peer assessment and evaluations against success criteria 
 

Reporting 

Reporting in Technology will be on one or both of the following aspects: 

 Student achievement against the Enduring Understandings 

 [ŜŀǊƴŜǊǎΩ vǳŀƭƛǘƛŜǎ ǘƘǊƻǳƎƘ ǘƘŜ YŜȅ /ƻƳǇŜǘŜƴŎƛŜǎ 
Information gathered is reported using the following techniques: 

 In class, to the wider school and community through sharing, display and celebration  

 Providing on-going feedback and feed-forward  

 e- Portfolios and Learning Logs (teacher analysis /student self-assessment as appropriate)  

 Parent teacher interviews  

 End of year written report 

 Data is collated and delivered to BOT and other interested educational parties upon request 
 

 
 

 
 

 



 
 

TECHNOLOGY 

CONCEPTS 
STRAND(S) ENDURING UNDERSTANDINGS 

{ǘǳŘŜƴǘǎ ǿƛƭƭ ǳƴŘŜǊǎǘŀƴŘ ǘƘŀǘ Χ 
POSSIBLE CONTEXTS 
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Technological 
Practice 

 Through investigation, plans and design, briefs are 
used to create a product 

 
 
 
 
 

 Design process 

 Vehicles 

 Transport 

 Hard materials, soft materials 

 Playground equipment 

 Bridges 

 Flight 

 Money 

 Name tags 

 Construction 

 Electronics 

 Jewellery 

 Musical Instruments 

 Weapons 

 From Production to Consumer( 
Village Fair) 

 Construction  

 Power  

 Ginger Beer 

 Wearable Art 

 Pollution 

 Designing Bird Homes 

 Letterboxes 

 Recycling - Trash or Treasure 

 Milk Products 

 Framing photos 

 Bicycles / go carts 

 Building  

 Communication  

 Fast Foods 

 Food 

 Renewable Energy 

 Fuels 

 Global Warming 

 Natural resources 

 Agriculture  

 Insulation 

 Designs for the Future 

 Now and Then  

 Living with Global Warming 

 Technology for Sale - Gala 

Technological 
Knowledge 

 Different materials are used for different purposes 
and functions 
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 Technological 

Practice 

 bŜǿ ǘŜŎƘƴƻƭƻƎȅ ƛǎ ŘŜǾŜƭƻǇŜŘ ǘƻ ƳŜŜǘ ǇŜƻǇƭŜΩǎ 
wants and needs 

 
 

Technological 
Knowledge 

 Different products and materials require differing 
methods of construction and joining  

 Designs must be trialled, modelled and tested 
 
 
 

Nature of 
Technology 

 Developments in society shape what we value and 
therefore what we want and need 
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Technological 
Knowledge 
 
 

 The tools of technology impact on our lives and 
are always changing 

 Adaptations can be made to products and systems 
to meet new needs and challenges 

 
 

Nature of 
Technology 

 The development of technology is needs-driven in 
order to support positive change 
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Technological 
Practice 

 Adaptations need to be sustainable 

 Existing issues influence sustainability of practice 
 
 
 

Technological 
Knowledge 

 Understanding of materials and environment 
influence the practicality and sustainability of 
design  

 
 
 

Nature of 
Technology 
 

 Technology impacts on sustainability 

 Technology can enhance sustainability 

 Developments in technology respond to 
sustainability needs 

 
 
 



THE ARTS  
 

Through movement, sound and image ideas are transformed to communicate meanings. The Arts are forms 
of expression that uses both verbal and non-verbal communication conventions that encompasses all 
cultures. 
 

Structure   
 

The Arts learning area comprises of four disciplines for students to develop skills, knowledge, attitudes and 
understanding across. These are: 

 Dance (expressive movement that has intent, purpose and form) 

 Drama (expressing experiences through a focus on role, action and tension in time and Space) 

 Music (Sound Art) (a form of personal and cultural expression through sound) 

 Visual Arts (participating, discerning and celebrating their own and others visual worlds) 
The Arts are structured around the four interrelated strands: 

 Understanding the Arts in Context 
 Developing Practical Knowledge  
 Developing Ideas 
 Communicating and Interpreting  

 

Statement of Intent 

To ensure the integrity of the Arts it will be taught as a standalone subject to ensure development of specific 
skills, elements and techniques across all disciplines. The Arts may be integrated with other learning areas to 
provide authentic contexts for study.  
Key concepts across all aspects of the Arts are: Communication and Creativity. 
Each term we have a key arts focus on one of the four disciplines. All four disciplines will be taught during the 
school year ensuring they align with appropriate curriculum concepts when possible to build natural and 
relevant links across our curriculum.  
We have identified concepts of Change, Interaction and Globalisation. 
Through these concepts our students will develop enduring understandings across the arts disciplines that can 
be taught through a variety of contexts. These concepts provide authentic opportunities to link learning in the 
Arts to other learning areas.  
 

Teachers will ensure learning relates to community activities and expectations, draws on community 
resources, expertise and needs, and provides access to relevant resources and visits to enhance learning 
when teaching across The Arts. Visiting experts will be used, where practicable, to develop and inspire talents 
within the school when possible. 
 

Students will have opportunities to learn about one of the scientific concepts with teachers providing 
opportunities to make natural links to our school vision, values and other learning areas. Authentic 
ƻǇǇƻǊǘǳƴƛǘƛŜǎ ŀǊŜ ǇǊƻǾƛŘŜŘ ǘƻ ǎƘŀǊŜ ŀƴŘ ŎŜƭŜōǊŀǘŜ ǎǘǳŘŜƴǘΩǎ ƻǳǘŎƻƳŜǎ ŀŎǊƻǎǎ the arts both within our school 
and across our wider community (assemblies, productions, art exhibitions, displays, talent quests). 
 

Best practice ensures teachers will: 
 Provide a range of experiences to nurture creativity 
 Specifically teach and provide time to develop elements, skills and techniques across The Arts 
 Challenge children to participate in a range of contexts, (performing, presenting to an audience) 
 Establish a positive learning environment where students feel safe to take risks and engage in the arts 

at their level 
 Provide authentic way to share and celebrate learning outcomes across The Arts 

 

 



Teaching and Learning Programmes 

Planning 
Topics across the Arts disciplines are selected each year to ensure opportunities to link to other learning areas 
are taken advantage of. Planning for the arts is generally prepared independently using a variety of planning 
formats, including school planning templates. 
Refer to the Templates section of the HSS Curriculum ς From Philosophy to Practice for specific details. 
The Arts programme will:  

 Provide opportunities for children to participate in a range of artistic and creative experiences 
 Provide opportunities to develop individual strengths 
 Expose children to a wide range of artistic/creative activities 
 Encourage children to experiment with a range of creative media 
 Provide opportunities to share their outcomes across The Arts in a variety of formal and informal 

ways to a range of audiences 
 /ǊƛǘƛŎŀƭƭȅ ŜǾŀƭǳŀǘŜ ǘƘŜƛǊ ƻǿƴ ŀƴŘ ƻǘƘŜǊǎΩ !Ǌǘ ²ƻǊƪǎ 

 

Assessment 

As well on-going formative assessment, other assessment activities will be planned for to provide evidence for 
next step learning and accurate information for reporting progress and achievement. The types of assessment 
used will be varied, appropriate to the purpose and provide meaningful information that will direct future 
teaching. 

Assessment information will: 
 Provide evidence to guide future teaching and learning 

 Ensure that students have ownership of the process and outcomes 

 Be shared with students (and parents) honestly 

 InclǳŘŜ ŀǎǎŜǎǎƛƴƎ ŀƴŘ ŜǾŀƭǳŀǘƛƴƎ ƛƴ ŀ ǾŀǊƛŜǘȅ ƻŦ ŦƻǊƳǎ όƻōǎŜǊǾŀǘƛƻƴΣ ǎǘǳŘŜƴǘǎΩ ƻǿƴ ǊŜŎƻǊŘƛƴƎΣ 
discussion, peer and self-assessment) 

 .Ŝ ƪŜǇǘ ƛƴ ǘŜŀŎƘŜǊ ǊŜŎƻǊŘǎΣ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎ ƭƻƎǎΣ ŀƴŘ ŜƭŜŎǘǊƻƴƛŎŀƭƭȅ 
Types of assessment for The Arts include: 

 Formative and summative assessments  

 Anecdotal observational notes and evidence 

 Objective (rubrics) 

 e-Portfolios  
 Learning Logs 

 Use of MoE exemplars to guide accurate moderation of students 

 Self and peer assessment and evaluations against success criteria 

 

Reporting 

Reporting in The Arts will be on one or both of the following aspects: 

 Student achievement against the Enduring Understandings 

 [ŜŀǊƴŜǊǎΩ vǳŀƭƛǘƛŜǎ ǘƘǊƻǳƎƘ ǘƘŜ YŜȅ /ƻƳǇŜǘŜƴŎƛŜǎ 
Information gathered is reported using the following techniques: 

 In class, to the wider school and community through sharing, display and celebration  

 Authentic opportunities to share with others occur through a variety of events both within the class 
and school setting and in the wider community. 

 Providing on-going feedback and feed-forward  

 e- Portfolios and Learning Logs (teacher analysis /student self-assessment as appropriate)  

 Parent teacher interviews  

 End of year written report  

 Data is collated and delivered to BOT and other interested educational parties upon request 



 

 
 
 
 
 
 
 
 
 

THE ARTS 
CONCEPTS 

STRAND ENDURING UNDERSTANDINGS 
{ǘǳŘŜƴǘǎ ǿƛƭƭ ǳƴŘŜǊǎǘŀƴŘ ǘƘŀǘ Χ 

POSSIBLE CONTEXTS 
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Visual 
Drama 
Dance 
Music 

(Sound Arts) 

 
 The Arts are a way to express ideas and 
feelings 
 

 The Arts are an opportunity to explore and 
use imagination 
 

 Through the arts creative risks can be taken 
 

 Assemblies 
 Productions 
 Celebrations 
 Parent nights  
 Te Kakano / Kapa Haka 
 Talent Quests 
 Wearable Arts 
 Competitions 
 Cultural Festivals 
 School Band / Choir  
 Music 
 Movies 
 Dance Tells a Story 
 Photography 
 Masked Parade 
 Public Art/ Murals 
 Pottery 
 Religious Art 
 Signs & Symbols 
 Is it Art?  / Body Art 
 Evolution of Dance 
 Digital animation 
 Comparisons of Artists 
 Change of technologies /media 
 Jewellery 
 Countries 
 Cultures 
 Festivals 
 Exhibitions 
 Art Gallery 
 Web 2 / 3  
 Music 
 Movies 
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Visual 
Drama 
Dance 
Music 

(Sound Arts) 

 
 The Arts are a means of communication 
 

 Everyone can communicate through the Arts 
 

 Using different techniques and media can 
change the meaning of the message 
 

 The meanings communicated through the 
Arts can be interpreted in different ways  
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Visual 
Drama 
Dance 
Music 

(Sound Arts) 

 
 Creative ideas can be transformed into 
expressive works 
 

 Their creations can be changed using 
different techniques and media 
 

 The Arts have influenced society historically 
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Visual 
Drama 
Dance 
Music 

(Sound Arts) 

 
 All cultures have diversity in the Arts 
 

 ! ŎǳƭǘǳǊŜΩǎ ƛŘŜƴǘƛŦȅ Ŏŀƴ ōŜ ŜȄǇǊŜǎǎŜŘ ǘƘǊƻǳƎƘ 
the Arts 
 

 Similarities in the Arts can be linked globally 
 

 The Arts celebrate and embrace unique 
artistic expression  
 

 



 

 

HEALTH & PHYSICAL EDUCATION 
Health and Physical Education is about the well-being of the individual and society. The concepts of Hauroa, 
attitudes and values, socio ecological perspective, and health promotion are at the heart of this learning 
area. 

 

Structure   

The interdependent concepts are entwined throughout the four strands: 
 Personal Health and Physical Development 
 Movement Concepts and Motor Skills 
 Relationships with other People 
 Healthy Communities and Environments 

The seven key areas of learning are identified and taught throughout all levels. These include mental health, 
food and nutrition, body care and physical safety, physical activity, sports studies, outdoor education, and 
sexuality education (requires community consultation). 

 

Statement of Intent 

To ensure the integrity of the Heath and Physical Education aspects of it will be taught as a standalone subject 
with specific connections to the overarching concept of Wellbeing and links to our school Vision, Values and 
life skills. The seven key areas of learning will be covered over a 2-year cycle with Keeping Ourselves Safe and 
Sexuality being taught on alternating years. Other aspects may be integrated with other learning areas 
through key concepts providing natural links across the curriculum. Human resources, with an emphasis on 
those available in our community, will also be accessed to support school-wide programmes such as Sports 
Clubs and Parent helpers. 
 
Physical Education 
Physical activity is an integral and significant aspect of our programme. Physical resources within our 
community will be identified and fully utilised where appropriate. The teaching of P.E will be based on the 
Fundamental Skills Programme. This programme, and the key concepts of Wellbeing and Change provide the 
framework for our Physical Education programme. Major physical activities will include Swimming, Cross 
Country, Athletics, Winter Sports, and School Camps during appropriate times of the year. 
Health 
Key concepts across all aspects of Health are: Community and Hauora / Well-being. These aspects of Health 
will be covered through a range of approaches and contexts to develop the specific enduring understandings. 
When learning through these concepts, teachers will provide opportunities to make natural links to our school 
Vision, Values and other learning areas. 
 
Best practice ensures teachers will: 

 Provide opportunities to be physically active and develop physical fitness and wellbeing 
 Plan and deliver programmes that build skills and focus on developing positive attitudes 
 Make sure safety procedures are clearly understood and followed 
 Be a good role model 
 Consult with parents before specific units such as KOS 
 Ensure a comfortable and safe working environment is created 
 Ensure that positive boundaries are set to ensure that children are fully engaged and comfortable to 

participate 
 Demonstrate empathy and respect and expect all students to reciprocate 

 



Teaching and Learning Programmes 

Planning 
Planning is completed school-wide, in syndicates and independently to align with the concept planning 
overview, address the Physical Education Overview, and incorporates any required health programmes and 
ensures coverage of the seven key areas of learning. Syndicate unit planning develops the unit of work 
through specific relevant and meaningful contexts. 
Physical Education 
Physical Education planning incorporates the key concept of Wellbeing.  Different aspects such as Fitness, 
Swimming, Athletics, Cross Country etc. will be planned independently appropriate to the specific class needs 
and abilities. 
Health 
Aspects of the Health Programme are planned by external Health agencies and provided to schools to teach 
as standalone subject with specific connections to the overarching concept of Wellbeing. Health programmes 
such as Keeping Ourselves Safe are delivered on alternate years.  
planned from our Concept based curriculum and the aligning enduring understandings. These units are 
planned using either the school Inquiry Process / unit planning templates. 
 Refer to the Templates section of the HSS Curriculum ς From Philosophy to Practice for specific details. 

 
The Physical Education programme will: 

 Include 10 minutes of fitness activities daily 
 1-2 PE sessions per week 
 Promote Active Schools concepts 
 Include annual sports events (swimming, athletics, cross 

country) 
 Be based on the Fundamental Skills Programme 
 5ŜǾŜƭƻǇ ŎƘƛƭŘǊŜƴΩǎ ƳƻǘƻǊ ǎƪƛƭƭǎ ŀƴŘ ŎƻƴŦƛŘŜƴŎŜ 

The Health programme will: 
 Equip children with the information and knowledge to make healthy safe choices 
 Develop an understanding of how the body functions 
 Meet the specific health and wellbeing needs of the children 
 Allow for teaching of Health issues as they arise 

 

Assessment 

As well on-going formative assessment, other assessment activities will be planned for to provide evidence for 
next step learning and accurate information for reporting progress and achievement. The types of assessment 
used will be varied, appropriate to the purpose and provide meaningful information that will direct future 
teaching. 

Assessment information will: 
 Provide evidence to guide future teaching and learning 

 Ensure that students have ownership of the process and outcomes 

 Be shared with students (and parents) honestly 

 Include assessing and evaluating in a varƛŜǘȅ ƻŦ ŦƻǊƳǎ όƻōǎŜǊǾŀǘƛƻƴΣ ǎǘǳŘŜƴǘǎΩ ƻǿƴ ǊŜŎƻǊŘƛƴƎΣ 
discussion, peer and self-assessment) 

 .Ŝ ƪŜǇǘ ƛƴ ǘŜŀŎƘŜǊ ǊŜŎƻǊŘǎΣ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎ ƭƻƎǎΣ ŀƴŘ ŜƭŜŎǘǊƻƴƛŎŀƭƭȅ 
Types of assessment for Health & Physical Education include: 

 Formative and summative assessments  

 Anecdotal observational notes and evidence 

 Objective (rubrics) 

 e-Portfolios 

 Learning Logs 

 Use of MoE exemplars to guide accurate moderation of students 

 Self and peer assessment and evaluations against success criteria 



 

Reporting 

Reporting in Health & Physical Education will be on one or both of the following aspects: 

 Student achievement against the Enduring Understandings 

 [ŜŀǊƴŜǊǎΩ vǳŀƭƛǘƛŜǎ ǘƘǊƻǳƎƘ ǘƘŜ YŜȅ /ƻƳǇŜǘŜƴŎƛŜǎ 
Information gathered is reported using the following techniques: 

 In class, to the wider school and community through sharing, display and celebration  

 Authentic opportunities to share with others occur through a variety of events both within the class 
and school setting and in the wider community. 

 Providing on-going feedback and feed-forward  

 e- Portfolios and Learning Logs (teacher analysis /student self-assessment as appropriate)  

 Parent teacher interviews  

 End of year written report  

 Data is collated and delivered to BOT and other interested educational parties upon request 
 
 
 



 
 
 

HEALTH /PE 
CONCEPTS 

STRAND(S) ENDURING UNDERSTANDINGS 
Students will understand that Χ 

POSSIBLE CONTEXTS 
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Healthy 
communities 
and 
environments 

 There are hazards in the environment so 
we need to identify ways to keep 
ourselves and others safe 

 Our actions impact on our community 
and we can contribute to a healthy 
environment 

 Our whole community benefits from the 
work of its members 

 Community resources and facilities are 
ǘƘŜǊŜ ŦƻǊ ŜǾŜǊȅƻƴŜΩǎ ōŜƴŜŦƛǘ ŀƴŘ 
enjoyment 
 

 Rubbish ς cleaning up 
beaches/parks 

 Tree planting 
 Graffiti clean-up 
 Vaccinations 
 Enhancing our Environment 
 Citizenship 
 Cyber-safety 
 Risks ( management) 
 Town Planning 
 Create your own country 
 Personal Bests 
 My Body 
 Nutrition 
 A Balanced Life 
 Food for Thought 
 Leadership / Mentoring 
 Production 
 Teamwork 
 Winning and Losing 
 Overcoming Adversity 

 
 Sports / Sports Events 
 People 

 
 Kapahaka group 
 Identifying different cultures 
within our communities 

  Proud to be me 
 Daily fitness 
 Skills based lessons  
 Creating a positive classroom 
 Food 
 Cultural festivals 
 Cultural food days 
 Celebrations 
 The classroom 
 Teams and group activities 
 Daily fitness 
 Different Cultures 
 Daily fitness 
 Swimming  
 Sport 
 PMP 
 Recreation  

Relationships 
with other 
people 

 It is important to express your feelings 
and listen to others, demonstrating 
respect and co-operation 
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Personal 
Health and 
Physical 
Development 
 

 Their own feelings, beliefs and actions 
and those of other people contribute to 
their personal sense of self-worth 

 They are changing continually, both 
physically and emotionally 

 As they grow there is a need to take 
greater responsibility in caring for 
themselves 

 Safety needs change as we move into 
different environments and different 
stages of our life 

 Nutritional needs change depending on 
our growth stage in life and the amount 
of energy we are using each day 

 Regular physical activity is necessary for 
personal health 

 Self-worth is important and individuality 
should be celebrated. 
 

 
Relationships 
with other 
people 
 

 People from other cultures may think, 
feel and act differently from themselves  

 Relationships do change and there are 
strategies you can use to manage them 

 .ȅ ŎƘŀƴƎƛƴƎ ǇŜƻǇƭŜΩǎ ŀǘǘƛǘǳŘŜǎΣ ǾŀƭǳŜǎ 
and actions we can make positive changes 
to our physical and social environment 

 Their ideas and actions will impact on 
their interactions within their community 
 

Movement 
Concepts and 
Motor Skills 
 

 A positive attitude and willingness to 
accept challenges is necessary to learn 
new skills and strategies that will enhance 
their abilities 

 Growth comes from taking risks, meeting 
challenges and reflecting 
 



LEARNING LANGUAGES 
 

Languages are inseparably linked to the social and cultural contexts in which they are used. A new 
language provides a means for communicating with and developing an understanding of other cultures. 
Learning languages is about learning languages other than the ones we use every day to deliver the 
curriculum. 
 

Structure   

The understanding of Communication is embedded throughout the other two strands. 
Language Knowledge (understanding helps students to develop knowledge of the language, which will contribute to 

greater accuracy) 
Cultural Knowledge (understanding helps students to compare and contrast different cultures) 

 

Statement of Intent 

The key focus of Learning Languages is for our learners to be exposed to, and to develop their skills and 
understanding of, Te Reo Maori and Maori culture, history and traditions. Knowledge of the Maori languages 
and culture will be both explicitly taught and integrated into authentic contexts. A variety of strategies will be 
implemented to engage and challenge learners at their appropriate language acquisition level. Opportunities 
to experience other languages and cultures will be through: 

 Informal integration (greetings, songs, literacy, topic related) 

 SǇŜŎƛŦƛŎ ǇǊƻƎǊŀƳƳŜǎ ǿƛƭƭ ōŜ ǇǊƻǾƛŘŜŘ ŀǎ ǎǘǳŘŜƴǘΩǎ ƴŜŜŘǎ ŀǊŜ ƛŘŜƴǘƛŦƛŜŘόǎƛƎƴ ƭŀƴƎǳŀƎŜΣ ŎƭǳǎǘŜǊǎ ƻŦ 
nationalities requiring a need) 

 
Best practice ensures teachers will: 

 Model a positive attitude  

 Demonstrate an understanding of the importance of the Maori Curriculum in our learning  

 Establish a positive learning environment where the Maori language and culture is respected and 
where students feel safe to take risks and engage in Te Reo Maori at their level 

 Specifically teach and provide time to develop Te Reo Maori and aspects of the Maori culture 

 Appropriately integrate Te Reo Maori and aspects of the Maori culture across all teaching and 
learning areas 

 Provide authentic ways to share and celebrate learning outcomes to a range of audiences (Kapahaka, 
Waiata, The Arts, literacy) 
 

Teaching and Learning Programmes 

Te Reo Maori 
There is an expectation that Te Reo Maori learning experiences will be explicitly taught, integrated into every 
Řŀȅ ǘŜŀŎƘƛƴƎ ŀƴŘ ƭŜŀǊƴƛƴƎ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ŀƴŘ ōǳƛƭǘ ǳǇƻƴΣ ŀǎ ǎǘǳŘŜƴǘΩǎ ǇǊƻƎǊŜǎǎ through school. Weekly delivery 
of this programme will be documented in classroom timetables. 

 
Planning 
School wide planning will be led by the teacher with Te Reo curriculum responsibility.  The classroom 
programmes will be drawn from Te Aho Arataki Maraǳ Ƴǁ ǘŜ !ƪƻ ƛ ¢Ŝ wŜƻ aņƻǊƛ1, which gives clear 
expectations and progressions within three levels of achievement. Te Reo Maori will be an integral part of 
classroom daily use and integrated where possible across other learning areas. 
 
The Te Reo Maori programme will provide opportunities: 

 For children to participate in a range Maori cultural experiences 

                                                 
1
 Curriculum Guidelines for Teaching and Learning Te Reo Mņori in English-medium Schools: Years 1-13 




